A survey of student attitudes toward pocket-size paperback books by Rieber, Arlene Baker
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1962
A survey of student attitudes
toward pocket-size paperback
books
https://hdl.handle.net/2144/26049
Boston University
r;·····r, 
v) !'W..:J.t~W-
j/!tt:i"-~7 
/ ·~~?~;f ,.:;,~ 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
THESIS 
A SURVEY OF STUDENT ATTITUDES TU-J"ARD 
POCKETSIZE PAPERB!CK BOOKS 
Submitted by 
Arlene Baker Rieber 
(B.S., Simmons College, Boston, 1954) 
In Partial Fulfillment of Requirements for 
the Degree of Master of Education 
1962 
First Reader: 
Second Reader: 
Florence Hogan 
Assistant Professor of Education 
Helen A. Murpey 
Professor of Education 
BOSTON UNIV&RSITY Ll:JilARIES 
ii 
iii 
ACKNGvLEDGNENT 
This stud,r was undertaken in 1959 under the direction of 
Dr. ~·label s. Noall. Circumstances prevented its resumption until 
1962. In the absence of Dr. Noall, it was completed under the 
direction of Dr. Florence Hogan. I would like to express ~ deepest 
appreciation to them both. 
TABLE OF CONTENTS 
Chapter Page 
I. 
II. 
PRESENTATION CF THE PROBlEM •• . . . . . . . . . • • • • • • 1 
1. 
2. 
3. 
4. 
5. 
6. 
Introduction . . . . . . . . . . • • • • • • • • . . • • 1 
Statellr:ln t of the Problem . . . . . . . . . • • • . . •• 3 
Definition of Terms •• • • • • • • • • • • • . . . . . • 6 
Review of Research • . . • • • • • . . . . . . . . • • • 8 
Delimitation of the Problem. • • • • • • • • • • • • •• 27 
Method of Investigation. • • • . . . . . . . . . . .28 
FINDINGS, CONCLUSIONS AND RECO~~ATIONS ••• . . . . . • .37 
1. Analysis •• . . 
2. Summary •• . . . • • 
Recommendations ••• . . . . . . 
. . . . . . . . . 
-37 
.84 . . . . . . . . . . . 
. . . . . . . . • .88 
Bibliography" • 
Appendix •• . . 
. . . . . . . . . . . . . . . . . . • • • .89 
• • . . . . . . . . . . . . . 
Appendix A. List of Questionnaire Statements. . . . . 
Appendix B. Questionnaire • . . . . . . . • • • • • • 
Appendix c. Table of Ninety Per Cent Binomial Confidence 
Limits Around Means of Responses of Standard 
Groups: H. S., H. S. Hale, H. S. Female, 
Rural, Public Urban, Private Urban ••••••• 97 
LIST OF TABLES 
Table Page 
-
IA Group Attitudes Toward Binding: H. s., Teacher, 
College Day, College Night •••••••••••• . . . ••• 42 
IB Group Attitudes Toward Binding: H. S.; Male and Female ••• 43 
IC Group Attitudes Toward Binding: H. s.; Rural, Private 
Urban, Public Urban • . • . . • • . • • • • • • • • • • • • • 44 
]]) Group Attitudes Toward Binding: Public Urban, Seventh-
Eighth Grades • 0 . • . . . . • • • • . . . • . . • • . • • • 45 
ITA Group Attitudes Toward Covers and Illustrations: H. S., 
Teacher, College Day, College Night . . . . • . • • 0 • 0 . • 46 
IIB Group Attitudes Toward Covers and Illustrations: H. S.; 
Male and Female • . . . . . . • . • . • • • • • • • . • • 48 
IIC Group Attitudes Toward Covers and Illustrations: H. S .; 
Rural, Private Urban, Public Urban. . . . • . . . • • . • 48 
I]]) Group Attitudes Toward Covers and Illustrations: Public 
Urban, Seventh-Eighth Grades. • . . . • • • . • . . • • . • . 49 
IIIA Group Attitudes Toward Size: H. s., Teacher, College Day, 
College Night • . . • . • . • • • • • • • • • . • • • • • • • 50 
IIIB Group Attitudes Toward Size: H. s.; Y.ale and Female. . . . • 51 
IIIC Group Attitudes Tovrard Size: H. s.; Rural, Private Urban, 
Public Urban. . . . . . . • • • • . • • • . • • . . • • • • • 52 
II]]) Group Attitudes Toward Size: Public Urban, Seventh-Eighth 
Grades. . . . . . • • . . 0 . 0 • . • • 0 • • . • . . 0 0 . . 52 
IVA Group Attitudes Toward Print : H. s.' Teacher, College Day, 
College Night • . . . . . . . . • • . • 0 • • • • 0 0 . • • 0 53 
IVB Group Attitudes Toward Print: H. s.; Male and Female 0 . . 0 54 
vi 
Table 
IVC Group Attitudes Toward Print: 
Urban, Public Urban ••••• 
H. S.; Rural, Private 
••• 54 . . . . . . . . . . . . 
IVD Group Attitudes Toward Print: Public Urban, Seventh-
Ei.E;hth Grades • • • • • • • • . . . . . . . . . . . . • 55 
VA Group Attitudes Toward Quality of Paper: H. c Teacher, u.' 
College Day, College Night. . . . . . . . • . . . . . • • • 56 
VB Group Attitudes Toward Quality of Paper: H. s.; Male 
and Female. . . . . . . • . • . . . . • . . . . . • . • • . 56 
VC Group Attitudes Toward Qualit,y of Paper: H. S.; Rural, 
Private Urban, Public Urban ••••••• • • 57 
VD Group Attitudes Toward Quality of Paper: Public Urban, 
Seventh-Eighth Grades • • • • • • 57 
VIA Group Attitudes Toward Availability: H. s., Teacher, 
College Day, College Night. . . . . . . • . . . . • . . 58 
VIB Group Attitudes Toward Availability: H. s.; Hale and 
Female. . . . . . . . . . . • . • • 0 • . . • . . . . • • . 59 
VIC Group Attitudes Toward Availability: H. S.; Rural, 
Private Urban, Public Urban • • • • • • • • • • • • • • • • 60 
VID Group Attitudes Toward Availability: Public Urban, 
Seventh-Eighth Grades • • • • • • • • • • • • • 61 
VIIA Group Attitudes Tm-rard Price: H. s.' Teacher, College 
Day, College Night. . . • • • . • . • • • • • • • . . • • • 62 
VIIB Group Attitudes Toward Price: H. s.; Male and Female • • • 63 
VIIC Group Attitudes Toward Price: H. s.; Rural, Private 
Urban, Public Urban . . . • . . • . . . • • • • • • • • 63 
VIID Group Attitudes Toward Price: Public Urban, Seventh-
Eighth Grades . . . . . . • . . . . • • • . . . . . . • . . 64 
VIIIA Group Attitudes Toward Content and Coverage: H. S., 
Teacher, College Day, College Night ••••• . . . . • • • 65 
Table 
VIIIB Group Attitudes Toward Content and Coveraee: 
1-fale and Female ••••••••••••••• 
VIIIC Group Attitudes Toward Content and Coverage: 
Rural, Private Urban, Public Urban • • • • • 
VIIID Group Attitudes Toward Content and Coverage: 
Urban, Seventh-Eighth Grades • • •••• 
IXA Group Attitudes Toward Use in the Classroom: 
Teacher, College Day, College Night ••••• 
IXB Group Attitudes Toward Use in the Classroom: 
Male and Female. • • • • • • • • • • • • • • 
IXC Group Attitudes Toward Use in the Classroom: 
Rural, Private Urban, Public Urban • • • • • 
IXD Group Attitudes Toward Use in the Classroom: 
Urban, Seventh-Eighth Grades • • • • 
H. S.; 
. . 
H. S.; 
. . . . 
Public 
. . . . 
H. S., 
. . . . 
H. S.; 
. . . . 
H. s.; 
. . . . 
Public 
. . . . 
XA Group Attit~des Toward Personal Use: H. s., Teacher, 
vii 
• • • 66 
••• 67 
••• 67 
••• 68 
• • • 69 
• • • 70 
••• 71 
College Day, College Night •••••••••••••••• 72 
XB Group Attitudes Toward Personal Use: H. S.; Hale and 
Female • • • • • • • • • • • • • • • . . . . . . . . ••• 73 
XC Group Attitudes Toward Personal Use: H. S.; Rural, 
Private Urban, Public Urban. • • • • . . . . . . • • • 74 
XD Group Attitudes Toward Personal Use: Public Urban, 
Seventh-Eighth Grades •••••••• . . . . . . . . 75 
XIA Group Attitudes Toward Sociology of Reading: H. S., 
Teacher, College Day, College Night ••••• . . . . ••• 76 
XIB Group Attitudes Towa1~ Sociology of Reading: H. S.; 
Male and Female. • • • • • • • • • • • • • • • • • • • 77 
XIC Group Attitudes Toward Sociology of Reading: H. S.; 
Rural, Private Urban, Public Urban • • • • • • • • • ••• 78 
XID Group Attitudes Toward Sociology of Reading: Public 
Urban, Seventh-Eighth Grades • • • • • • • • . . . . • • • 78 
\ 
viii 
Table 
XII Respondent Groups' Use of Pocket-Size Paperback Books •••• 80 
XIII Type of Pocket-Size Paperback Book Preferred qy Respondents. 82 
CHAPI'ER I 
PRESENTATION OF THE PROBLEM 
1. Introchction 
Pocket-size paperback books have exerted an enormous influence 
upon the American public since their most recent rise to popularity. 
Kurt Enoch, head of the New American Libracy of World Literature, 
and one of the men responsible for the upsurge of the paperback book 
since World War II, states z 
They have actually altered the litera~ landscape 
of the United States by making books available in 
f!Very hamlet, village and whistle stop, as well as 
in a disturbingly large number of cities which have 
no bookstores and only inadequate libra~ facilities.1 
There seems to be general agreement that paperback books have 
affected the amount of reading done by the public. This can be sub-
stantiated by the greatly increased volume of book sales, on a total 
as well as a per capita basis. Almost no one would disagree with 
the statement that the last resurrection of the paperback book has 
made possible a selection of a great variety of books at a very 
low cost to a large number of readers to whom books were not so 
1. Enoch, Kurt, "The Paper-Bound Book - Twentieth Century Publishing 
Phenomenon, 11 Public Libraries Division Reporter, (September, 1954), 
1:3. 
2 
easily accessible before. Some would dispute the question of the 
number of different types of books offered to the public however. 
They would argue that o~ a limited selection of paperback books may 
be easily found. If we were to examine the books availa hle in not 
too great a number of small towns throughout the country, we would 
have to concede this point. But on the whole this is generally not 
true. We can now find almost any type of paperback book we wish in 
almost any town or city. 
The question of the literary quality ofpaperback books is another 
matter, one which has led to many extremely heated arguments over 
the years. A great number of people have vehemently denounced the 
paperback book in general as not being fit for our youth to read. 
Many voices have been raised in defense. It is not the purpose of 
this study to try to settle this dispute but only to try to ascertain 
what one small segment of our youth thinks about the paperback book. 
3 
2. Statement of the Problem 
The purpose of this study was to conduct a survey to find out 
the attitude of a number of twelfth grade high school students in 
this area toward pocket-size paperback books. 
Attitudes are formed through verbal judgments of adults as 
well as through direct contact with objects. It is therefore of 
interest to compare the attitude of the high school student with 
that of the teacher. This has been done through the selection of a 
small number of teachers. 
Changes in attitude are ccmunon as a person matures. As an at-
tempt to discover any differences of opinion based upon the level of 
maturity, further comparisons have also been made with a seventh and 
eighth grade group and two college groups. 
Paperbacks have found their way into most colleges and have 
been readily accepted. With the exception of the paperback book 
clubs in junior and senior high schools, which cater to only a small 
proportion of the total population of this age group, and a limited 
number of successful attempts to introduce paperbacks into public 
schools throughout the country, the use of paperbacks by and for 
these students is a facet of the paperback book picture which has 
been ia.r'gel.y~ored until very recent years. 
In a survey of the use of paperbacks in New England secondary 
schools, Hanan Landau states: 
.. 
The NCTE /National Council of Teachers of English7 
survey of the use of paperbound books pointed up tne 
limited and traditional use of paperbacks b,y the 
teachers of English. This New England surv!,y throws 
further light on this problem by indicating an even 
more limited knowledge of paperbacks and a ve~ 
meager use of them b,y teachers outside of the English 
and social studies areas. There seems to be need for 
much more dispersion of information about paperbacks, 
for channels of distribution to be opened up through 
the schools, for more information about how to use 
and explore the special advantages of paperbacks, and 
far more research in this field.l 
Many feel that the useful life of the paperback is too short, 
thereb,y making it too expensive, the cover .art too shocking, the 
print too small, the contents too risque, the availability too 
4 
limited. This stuqy has attempted to find out what a group of high 
school students felt about these and other aspects of the paperback. 
If the attitude of these students toward paperbacks in general was 
positive, one would expect that the relative cheapness and availability 
of these books, regardless of their literary quality, would have con-
tributed to a continuing increase in the size of the general reading 
public as these students entered the market. 
The data for this stucy were gathered in 19.59. Since then the 
variety of pocket-size and soft-cover books offered to the public 
has become much greater. It is hoped that this study will prove to 
be a benchmark for those wishing to continue in this area with larger 
1. Landau, Hanan, "A Survey of Use of Paperback Pocketsize Books in 
Secondary Schools of New England," unpublished Master's thesis, 
Boston University, 1960, p. 190. 
samples or different populations. It will also serve those who 
may extend this work to the newer larger softcover volumes. 
6 
3. Definition of Tenns 
The following is a list of tenns as they have been used throughout 
this study: 
ATTITUDE - a feeling toward or against paperback books. Thought, 
opinion and belief have been used s,ynonymously. 
PAPERBACK BOOKS - those books which have soft paper covers. 
Paperbound and softbOund are synonymous with paperback unless other-
wise specified. 
POCKET-siZE PAPERBACK BOOKS - those books which have soft paper 
covers and are the same size as the books normally exhibited in the 
racks of most drugstores. 
HARDBACK BOOKS - those books which have a board binding that is 
usually covered in cloth. 
ORIGINALS - new publications. 
REPRINTS - exact duplications of books which have previous~ 
been publlshSd. 
MASs-MARKET PAPERBACKS - those books which are, 
sold at prices up to ninety-five cents and distributed 
through newsstands, drugstores, dime stores and su£er-
markets - in all, close to 110,000 retail outlets. 
QUALITY PAPERBACKS - those books which are, 
priced from ninety-five cents to $2.95 and sold by about 
four thousand bookstores and college stores. Essentially 
they are part of the books trade, not the magazine t2ade, 
and they compete with standard works in hard covers. 
CATEGORY - a collection of statements from the questionnaire which 
are to be examined as a group, for example: bindings, print and quali-cy-
of paper. 
1. Cowley, Malcolm, "The Paperback Title Fight," Reporter, (July 1, 
1960), 23:44. 
2. Idem. 
7 
CONFIDENCE LIMIT - the proportion of times a sample mean can be 
expected to be within a given distance of the true mean.1 
COMPARATOR GROUFS - groups of questionnaire respondents whose 
answers are to be compared with those of the high school students. 
STANDARD GROUFS - groups of respondents whose answers are to 
be investigated in this study, for example, all high school students, 
male and female high school students, and the subdivision of high 
school students b,r t,ype of school. 
1. Dixon, Wilfred J. and Frank J. Massey, Jr., Introduction to 
Statistical .An~sis, New York: McGraw-Hill Book Company, Inc., 
1951, PP• 13, l -4. 
8 
4. Review of Research 
Paperbacks have been continuously published in this country 
since Colonial days but the first comparatively large scale attempt 
to market them commenced in 1831 when the Boston Society for the 
Diffusion of Knowledge started to "issue in cheap form a series of 
works, partly original and partly selected in all the most important 
branches of learning".1 
The 1840's saw the rise of a large number of newspaper 11 extras", 
full length stories sold unbound for mail subscription and bound for 
newsstand distribution. A combination of the accumulation of large 
inventories, due to the entrance of so many publishers into the 
market, and a rise in the postage rates for these publications with 
a decrease in rates for regular books caused the end of this phase 
of paperback popularit,r.2 
A quiescent period in paperback publication ensued until the 
1870's, broken only by the dime adventure novels of Beadle and others 
which had a limited effect on regular book sales. In the 1870's and 
80's the market again became saturated with inexpensive paperbounds. 
Many of these were reprints of foreign authors to whom no royalties 
1. Lewis, Freeman, "Paperbound Books in America - Part I," 
Publishers' Weekly, (November 15, 1952), 162:2012. 
2. Schick, Frank L., The Paperbound Book in America, New York: 
R. R. Bowker Company, 1958, pp. 48-so. 
~ 
were paid. A copyright law in 1891, public antipathy to poor typo-
graph:y, paper and bindings, and price cutting competition all con-
tributed to forcing most of the paperbacks off the market.1 
Robert de Graff initiated another "paperback revolution" in 
1939 with the formation of Pocket Books, Inc. His idea was to pro-
duce a first-class, inexpensive, lightweight book of pocket size 
which could be distributed to newsstands, drug stores and many other 
outlets throughout the cotmtry by national and independent magazine 
distributors. 
It was this approach to distribution, with the 
countr.y divided into territories and an individual 
sales force supervising distribution, display and 
sales all the way down to retail level, rather than 
the publication of inexpensive paperbound books, 
which has to be considered the radical depart~re from 
past practices brought about b,y Pocket Books. 
Ten titles were initially offered in June of 1939 by Pocket Books. 
By December, twenty-four more titles had been added and 1,5o8,ooo 
copies sold.3 Other firms imitated Pocket Books' lead to success-
fully ride on the wave of increasing paperback sales. During the 
war, over 123 million books and 1,324 titles were produced for the 
government's Armed Services Edition alone.4 
1. ~., PP• 50-57. 
2. Ibid., p. 129. 
3. Idem. 
4. ~., P• 72. 
A decline in the number of titles and publishers followed a 
paperback recession in 1946. As a method of attracting consumers 
10 
to offset the decline in public interest publishers, lead by Bantam 
Company, started to package the books in extremely vivid and lurid 
covers which often bore no relation to the contents.l Other companies 
followed suit and by 1952 the covers had caused so much controversy 
that a congressional committee was set up to investigate the books. 
A wave of censorship followed; in many parts of the country some 
paperbacks were removed from public display. Paperbacks were so 
successful in attracting attention during this period that many people 
still harbor the impression that they have not changed since then. 
Publishers had turned to the lurid covers as a solution to one 
of the problems resulting from distribution methods. As paperbacks 
were handled by magazine distributors, they stayed on the racks only 
as long as the average magazine, a period of four to six weeks at 
most.2 Retail merchants had no knowledge of which books they sold 
or even which books were on display, and could therefore be of no 
value in answering customer's inquiries. Because there was such a 
rapid turnover of titles, most of which were of limited appeal and 
involved no "selling", publishers had to rely on impulse buying rather 
1. Cooney, Thomas E., 11 The Booming Bust of the Paperbacks," The 
Saturday Review, (November 6, 1954), 37:13-16. 
2. Ibid. 
11 
than selective buying.l Covers were therefore designed to catch the 
eye and supposedly to appeal to the public. 
Apparently they at least caught the eye of o·ther publishers who 
joined the paperback bandwagon. 1061 titles were published in 1953;2 
about fifty-one per cent of these were fiction and a high percentage 
were reprints.3 In 1954 book sales rose to about 2401 0001 000, an im-
pressive figure until one learns that it does not include the books 
returned to the publisher, of which at least 6o,ooo,ooo were destrqyed 
for lack of demand4 and countless others stocked in publishers' backlog 
inventories.5 Most af the publishers lost money in this year due to 
an over:cy high production and a high output of lovT quality material 
combined with increased public resistance to buying after the congres-
sional hearings.6, 7 
1. Enoch, ~· ~., P• 1. 
2. Cooney, op. cit., P• 13. 
3. Enoch, ~· ~., P• 1. 
4. Publishers Circular and Booksellers Record, "Battle of the Paper-
baclts, Drastic Measures of u. s. Pu.blishers,t' (January 8, 1955), 169:31. 
5. Lewis, Freeman, "The Future of the Paperbound Book," Publishers 
Weekly, (June 27, 1953), 162:2664-8. 
6. Publishers Circular and Booksellers Record, .2£• ~· 
7. Lewis, Freeman, "The Future of the Paperbound Book," Publishers 
Weekly, (June 27, 1953), 163:2664-8. 
12 
As a result of this set-back, in 1955 publishers started to 
practice self-censorship, concentrating on better jacket design and 
a trend toward non-fiction a.nd quality books which has continued to 
the present. An excellent model had been available since 1953 in 
Anchor Books, which were higher priced high quality reprints of an 
attractive design geared to the serious adult reader and college 
student. The college campus had been invaded in 1949 by the New 
College Outline Series, in 1950 by the Modern LibrarJ College Editions, 
Penguin Books and others.1 Publishers realized the potential of 
the college market and exploited it well. As Frank Schick states: 
All types of paper-back publishers have made the 
same discove~: the serious, well-written book, 
fiction or non-fiction alike, if priced sufficiently 
lm~ and attractively packaged, will sell more copies 
than anticipated. While a sexy novel or blood curd-
ling tale may catch on quickly and sell a quarter to 
half million copies, it will just as rapid~ cease to 
attract readers who are offered an overwhelming choice. 
The serious book, however, will sell slowly but keep 
on selling for years, and if adopted for college use ••• 
its way to profit, due to our eve2 increasing college 
population, is decided~ assured. 
To date, only a few publishers have substituted "high school" or 
"public school" for 11 college" in the last sentence of the above 
quotation, however, a new trend appears to be developing. 
1. Schick, £E• cit., PP• 83-7. 
2. Schick, Frank 1., "American Paper-Backs - The Evolution of a 
Success Sto~," Publishers Circular and Booksellers Record, (May 18, 
1957), 171:603. 
1.3 
Pocket Books introduced the Teen Age Book Club to schools in 
19L6. Under this plan five titles, chosen by educators and librar-
ians, were offered to junior high and high school students (grades 
7-10) each month. One free book was offered for every four ordered. 
Scholastic Magazine took over the management in 1951. Selections 
were added for the middle grades in 1957 through the Arrow Club, 
for high school students (grades 10-12) in 1958 through the Campus 
Book Club1 and later the Science World Club, and for the second and 
2 
third grades in 1962 through the Luc~ Book Club. Scholastic also 
had a list of .300 selected and classified paperback books in 1958 for 
elementary and secondary schools.3 
Even though these clubs have sold millions of books through 
thousands of clubs since their inception, they have reached only a 
small proportion of the total school population. Publishers have been 
slow in overcoming educators' aversions to paperbacks and in conduct-
ing large scale promotions of paperbacks in or for schools. A further 
discussion of this will follow later. 
While not many paperback books have been published for the ele-
mentary and grade school child, a few companies have put out lines to 
especially attract the high school student. These and perfectly 
1. Landau, 2E• ~·, pp. 9-ll. 
2. Buell, Ellen Lewis, "Look Out for Children," The New York Times 
Book Review, Paperback Book Section, (January 14, 1962), p • .30 • 
.3. Landau, 2E• ~., p. 11. 
14 
suitable ttadult 11 reading have been lost to the student in the maze of 
books in bookstores and newsstands. 
So far the booksellers have been uncertain about 
where to place the paperback juvenile. Some put it 
with the ve~ young children's books where, obvious~, 
a teen-ager wouldn't be caught dead. Others place 
it in the regular adult paperbacks. In time, pub-
lishers hope, young readers will discover the over-a-
dollar savings in the fine paperbacks designed es-
pecially for them.l 
The high school paperback bookstore can introduce students to 
paperbacks b.1 displaying on~ books suitable for high school students. 
In order to establish such a store, the local paperback distributor 
has to contact and persuade school personnel. This involves diffi-
culties which the average distributor apparently is not willing or 
able to overcome. 
One distrirutor in Washington, D. c. enthusiastical~ and per-
sistently campaigned through English teachers for two years before 
he was able to establish one high school book store. Enthusiasm for 
the initial store was so high that more than sixty others were opened 
within four years. and school boards started ordering the books for 
class use. 
Extra services such as help in setting up the stores, book 
screening, frequent reordering privileges, free racks, delayed p~ent 
and a free return of unsold books were necessa~. While these may be 
1. Mitgang, Herbert, "In Paperbacks the New Accent Is on Youth," 
The New York Times Book Review, Children's Book Section, (May 8, 1960), 
p. 29. 
16 
a bother to same distributors, they accounted tor a ninefold increase 
in dollar inceme within a six-year period tor this campany. 1 
The distributor's philosophy is stated below: 
Reading is habit to~ng. A student who won't pick 
up a textbook will read a paperback, especially it he 
feels a teacher didn't make htm do it. It he reads a 
paperback, he may learn to like to read. .And it he 
gets into the reading h!bit in high school - he's a 
future customer tor us. 
School book stores have been established in 3000 communities to 
3 date. In a tew schools teachers have used such references as PaPpr-
back Boeke in Print to order a larse quantity ot books which were 
4: 
offered to the students on certain days. The response was gratifying; 
but it is probable that many more 'books would have been bought it 
the boeka had beea permanently displayed and the students tree to 
browse at their leisure. 
some schools sell paperbacks in their libraries even though the 
librarian is greatly concerned with weak bindings, lack ot shelf 
apace and ordering and cataloging difficulties. Aa indication of the 
librarian's dissatisfaction with paperbacks can be seen in a 1957 
1. Deakin, Doria, "A.d:mission to High School is Not lCverywhere Easy," 
The New York Twa Book Review, Paperback Book Section, (January 14:, 
1962), pp.4:, 30. 
2. !!!!!•, P• 4. 
3. Piel, Gerard, "Here's a Wide, Wendertul World," New York Herald 
Tribune, Paperback Beok Section, (January 14, 1962), p. 1. 
4.. Solamon, 14arv1n, "Our Students Buy Books," Wisconsin Journal of 
Education, (October, 1958), 91:14:. 
16 
national library survey in which fifty-nine per cent of the 1~0 high 
school librariana replying stated that their libraries contained lesa 
1 than twenty-five paperbacks. 
Daniel Melcher, vice president ot R. R. Bowker Company, presents 
a strong case tor the uae ot paperbacks in libraries. He claims that 
bookkeepiq, cataloging and rebinding are net necessary and that the 
books should be displayed flat tor selt-service and allowed to cir-
2 
culate on an honor system. 
One librarian has written an enthusiastic account of student 
acceptance of paperbacks. She contir.ms Melcher's opinion that cata-
loging is not necessary and states that the books have done much to 
encourage reading. Students like to browse through the paperback 
book section and will often choese a paperback in preference to a 
3 
regular book, especially in the classics. 
Paperbacks have increasingly gained tavor among librarians. lUlny 
have noted that they tend to increase library uae. As they are so 
inexpensive, they have made the exPansion of book acquisitions possible 
on a small budget even though they have to be replaced fairly often. 
Books which are out-of-print in a hard cover can often be found in 
paperback torm, therebr allowing a library to till a need which would 
otherwise have been tmposaible. 
1 •. Fessler, Aaron L., "Paperbacks in Libraries - 1958," Library 
1ournal, (April 15, 1958), 83:113,. 
2. Melcher, Daniel, "Paperbounds: The Revolution in Book Distribution 
Patterns," Library 1our.aal, (1anuary 15, 1960), 85:182. 
3. J'alke, Marr H., "High School Students Like Paperbacks," Wilson 
Library Bulletin, (November, 1960), 35:248-9. 
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William Boutwell, vice president of Scholastic Magazine, sees 
the future of the school librarian as a bookseller since there are 
so few paperbacks on the newsstands or in bookstores for children 
aged eight to sixteen. He refutes the charge that it is impossible 
for the teacher or librarian to familiarize themselves with paper-
backs on the market b,r suggesting the following references: 
Books for You (senior high level), Your Reading {junior high level), 
Paperback Books in Print, Readers Choice and Paperback Books for 
Schools and Libraries.1 
This unfamiliarit.y of teachers with the variety of paperbacks 
available was one of the findings of a survey made in 1959 by the 
Sub-Committee on Relations with Paperback Publishers under the aus-
pices of the National Council of Teachers of English. Five thousand 
questionnaires were sent to administrators and department chairmen of 
465 public and parochial schools throughout the country. A forty-two 
per cent return was secured from elementary, junior high and high 
schools. Other results are summarized below: 
Two-thirds of the adr.linistrators encouraged teachers to require 
students to purchase books for book reports, outside reading and ref-
erence books, but only a small minority of teachers had actually done 
so. Only Rhode Island had purchased pape~backs to any extent for 
1. Boutwell, William Dow, trThe Coming of the Compact Book," 
LibraEY Journal, (May 15, 1960), 85:1859-62. 
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prescribed reading. Many felt that the two semesters of life present 
in paperbacks was too short to warrant their use in school. 
Many administrators and teachers still believed that paperbacks 
are "trashy and lurid". 
More than one-half of the teachers had small classroom libraries 
of paperbacks although only linli ted use was made of them. They were 
almost exclusively used b,y English and social studies teachers. 
Three-quarters of the school librarians favored stocking and 
circulating paperbacks, but only in seven states did as many as two-
thirds of the school libraries actually do so. 
The number of advantages of the paperback listed were more numer-
ous than the disadvantages and included the follOW"ing: they allow a 
flexibility in meeting the individual needs of students, offer a 
greater variety of teaching and learning material, appeal to students 
because of the attractive covers and handy size, give the impression 
of being easy reading, and finally th~ are inexpensive, thereb,y al-
lowing schools and students to acquire more books on a small budget. 
Sevent.r-five per cent stated that students are now reading more due 
to the influence of paperbacks. 
The objections raised were based on the weak bindings, cheap 
paper, small size of print, objectionable covers, delay in receipt of 
orders and the p~ent plans offered the school. 
Most of the teachers who use paperbacks obtain them from Scholastic 
Magazine's combined book clubs. In the order of their importance, books 
19 
are supplied b,y: special order b.1 the teacher, Teen-Age Book Club, 
school purchasing agent, local bookstore, Arrow Book Club, school 
bookstore, local distributor and Campus Book Club. Regardless of the 
method of supply, a general complaint was raised of the delay in re-
ceiving the books ordered. 
Teachers and librarians were interested in receiving more infor-
mation about paperbacks: which books are out of print and which are 
available, where and how to order them, how to sponsor a paperback 
fair and how to effective:cy use them in outside reading and in class. 
The general findings of the survey suggested a need for more 
books for elementary school children, better book distribution methods, 
more research projects involving paperbacks, a better liaison between 
the teacher, distributor and publisher and a better dissemination of 
information about paperbacks through such media as popular magazines.11 2 
In a 1959 surve,y of the use of pocket-size paperback books in 
the secondary schools in New England, of the one-sjxth of the total 
number of schools rep:cying, Landau reports that seventy-two per cent 
of the public and seventy-six per cent of the private schools used 
paperbacks to a small extent, but this was confined to one-third of 
the classrooms, mainly in English and social studies. He states that 
1. Publishers Weekly, "Paperbacks in School: A Survey by Teachers 
of English," (Deceiilber 28, 1959), 176:37-9. 
2. Walsh, Edward G., "A Lengthening Shadow on the Campus," The New 
York Times Book Review, Paperback Book Section, (Janua~ 17, !96o), 
P• 29. 
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the extensive use made by a few particularly large schools weighted 
the results. Their method of use was rather limited, being confined 
almost exclusively to free reading and book reports.l 
The reasons why publishers have not met with more success in 
placing paperbacks in schools have been cited below: 
1. A lingering, if declining tendency to equate 11 Paperbackn 
with sex, sordidness and shooting. 
2. State rules on books used in public schools. Some serve 
as bars to paperbacks. 
3. The doubts of some school administrators about the durability 
of paperbacks. 
4. Uncertainty on the part of some publishers about who should 
be approached in the school system - the Board of Education, 
the superintendent, the principal or the teacher. 
Less often mentioned is a fac~or that should perhaps head the 
list - the local distributor. 
The lack of communication between the paperback industry and 
educators was noted in an earlier English committee report for the 
Hetropolitan School Council. Distribution problems due to dependence 
upon the mass-market techniques of the magazine distributor were also 
reported. There was, however, a general agreement that publishers 
who are interested in school trade have tried to meet some of the 
1. Landau, £E• ~., pp. 188-9. 
2. Deakin, £E• cit., P• 4. 
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teachers' objections to paperbacks. A specific example of the general 
improvement in cover design was the change of jackets for Orwell's 
1984 in order to make it acceptable b.1 teachers.1 
The effort of publishers to place paperbacks in schools has met 
with same success, however. Once teachers become aware of the ad-
vantages offered by the paperback, the teachers became their ardent 
supporters. A group of thirty teachers attending Boston University 
listed the following advantages of paperbacks and their possible use 
in the classroom after a thirty minute brainstorming session: 2 
Advantages of paperbacks: 
Inexpensive; easy to carry; current material is 
readily available; good for outside reading of an 
author when the text anthology doesn't contain work 
you would like to cover; "Good Books" reading club; 
swap club; college outline series for review; every 
student can have a dictionary; use condensed for.ms 
with slow learners; can supply elementary treatment 
of advanced subjects; with condensed form; more 
classics can be read during semester in English class; 
students are trained to become selective in purchasing 
their own books if they have been accustomed to using 
paperbacks in class; poor readers think that many of 
the paperbacks are shorter and are willing to read the 
same book in paperback that they would not read in the 
hardback book; habits of buying and owning and using 
books are well established before children leave school. 
1. Zamchick, David, ttProblems in Paperback PUblishing, n English 
Journal, (December, 1958), 47:562-5. 
2. Neall, Mabel s., "Paperbacks in the Classroom," ES741 Brainstorming 
Session, unpublished mimeograph, Boston University, 1959. 
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Uses of paperbacks: 
I. Testin~: 
- Use variety of clippings, rotated through class, to test 
writing of main ideas, recognition of paragraph structure, 
getting meaning from context clues, etc. 
- Use sections from fiction and factual material to test 
different kinds of reading as adapted to the difference and 
use of materials. 
II. Organization: 
- Get book similar to the classroom text - take notes in it, 
underline for studying, write questions in the margins, the 
answers to which are on the page and use the questions as a 
way of reviewing. 
- Learn how to underline and make outline from under~g: 
Have students underline; then compare different students' 
work under the opaque projector to develop ability to tell 
what is important and why. 
- Chapters can be underlined; turned in for criticism; returned 
for information as to quality of underlining; another chapter 
underlined taking advantage of suggestions for improvement. 
III. Study Skills: 
- Can use resource-type books in paperbacks for references. 
- Have good readers block out non-essential parts of a story, 
delete unnecessa~ details and sections of the book. Then 
slower readers can read the condensation in less time. 
- Using the above material, students could test themselves to 
see if condensed version led to as much retention as the 
full account before the deletion. 
- Several books with the same theme. Children can each read 
a different book and see the many different ways one basic 
theme can be treated. Can be done with study-type material 
- for instance, books on the Civil War, one qy a Southerner 
and one qy a Northerner. 
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- Cross out non-essentials or redundant words or passages. 
- Cross-reference by writing in margins. 
- Write question at top of the page before a selection, for 
practice in reading with a purpose. Have students make up 
the questions. 
- Mark paragraphs to note varieties of sentence forms, or 
word forms. 
IV. VocabularY -Word Attack -Word Parts - Grammar 
- Students can circle unfamiliar words, then make glossary 
in back of book. Will help other readers that follow. Each 
successive reader can add to glossar,r. 
- Block out adjectives or colorful words and have students read 
to show them how important it is to have good descriptive 
words. Show what happens to the meaning when you cross out 
all the nouns, etc. 
- Have students go through a selection and cross out the inef-
fective words. The students could then write in more effec-
tive words. Good to use with writing of inferior quality. 
V. Miscellaneous: 
- Social Studies: Paperbacks could be segmented for separate 
units with separate glossaries. 
- A group of students could each read the same book and then 
discuss it among themselves as a group. 
- Set up a committee to evaluate books. 
- Students could run their own paperback libra~, work with 
classifying, learning libra~ skills. 
- Build units made up of groups of paperbacks (e.g. all dealing 
with a certain country, or a certain language). 
- Use for drama work. 
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What does the publisher have in mind for the future of paperbacks? 
A 1960 surve,r of thirty-six publishers disclosed th2t no startling 
innovations have been planned, only the continuation of the trend, 
which was initiated in 1953, toward higher-priced, high quality, non-
fiction vTOrks. }lore childrens books, anthologies, references, science 
and mathematics books for the layman as well as textbooks will be 
published. An attempt will be made to modernize the classics. 
Some publishers think that many more original works will have 
to appear as the back lists for reprints are exhausted. Others feel 
that this will be impossible without revamping the author rqyalty 
agreement or possibly the whole cost and payment structure of the 
paperback. 
All see the promise of a continued improvement in cover art, es-
pecially in the quality book, for which a much greater variety in size, 
decoration and typograp~ are planned. 
The distribution problem has been recognized. Publishers are 
searching for new outlets and are trying to persuade magazine dis-
tributors to hire book-enlightened people as salesmen. They are also 
concerned with the problem of displ~g the books as effectively and 
economically as possible. The possibility of door-to-door selling 
and the use of vending machines has been cansidered.1 
1. Cooney, Thomas E., "Tomorrow in the Paperback V.Jorld: The Publishers 
Views," The New York Times Book Review, Paperback Book Section, 
(January 17, 1960), P• 8. 
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As harbingers of things to come we may note the follm~g omens: 
The English classes in one New Jerse,y high school are now using 
paperbacks entirely to the exclusion of texts.1 In 1958 five per 
cent of the nation's high school textbooks i'Tere paper covered - a 
forty-five per cent increase is expected by 1970.2 One of the largest 
increases in 1961 retail book sales was in the secondary school paper-
back bookstore.3 Pocket Books, one of the more forward publishers in 
the educational field, increased its school business by 450 per cent 
between 1955 and 1960.4 
The twenty-five cent book is now virtually dead - the average 
mass-market book ranges from seventy-five to ninety-five cents. Pub-
lishers are trying to keep the price of books for schools down to 
thirty-five to fifty cents.5 
Jason Epstein of Random House points out one factor 
that must be apparent to everyone and that is an 'in-
creasing trend for mass-market and quality paperbacks 
to approach each other in price, for.mat and content in 
certain areas' so t~at old lines of demarcation are 
breaking down fast. 
1. \-Tilson Library Bulletin, 11The Paperback Explosion, 11 (December, 1961), 
36:2 • 
2. Walsh, op. ~., P• 3. 
3. Publishers' Weekl~, "Paperbacks: A Report on 1961: 
and Higher-Priced Fie ds, 11 (Januar.r 15, 1962), 181:53-9. 
4. , "Paperbacks: A Report on 1960: 
and Higher-Priced Fields," (January 16, 1961), 179:75. 
5. Ibid. ' p. 72 • 
6. ~., P• 73. 
Mass Market 
Mass Market 
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The quality book acCOWlted for only one in every 30 paperbacks 
sold in 1961. But it was responsible for 41 of the 45 new publishers 
and one-half of the 3750 new titles. By 1965 the number of quality 
books sold annually is expected to increase b.1 93 per cent.1 
Ra,vmond Walters places even more emphasis on the publishers• 
intent to penetrate the high school. He states that a series of 
organized experiements to test the feasibility of using paperback 
texts in high schools is being carried on across the country. The 
results of these studies will be ready in two years.2 
Wary of the economic ups-and-downs and fickle taste 
to which the n~•stand trade is subject, all the mass-
market houses are now paying increased attention to 
the educational field, where demand and preferences 
can be gauged as confidently as the surge of the birth 
rate. Their additions of classics have become standard 
equipmmt for many college literature and history 
courses. Lately they are working hard to win an even 
larger market - the high schools - with SQft cover 
books suitable for supplementary reading.j 
1. Walters, Raymond, Jr., "Market Report: Trends of a Year," 
The New York Times Book Review, Paperback Book Section, {January 14, 
1962), P• 2. 
2. Idem. 
3. Idem. 
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5. Delimitation of the Problem 
This survey was undertaken to determine the attitudes of a 
group of twelfth grade high school students in the Boston area 
toward pocket-size paperback books. 
A random sample of schools was not used because it was arbitrar-
ily decided to compile a lengtqy questionnaire in an attempt to se-
cure as much information on attitudes as possible. Such a questionnaire 
would necessitate direct administration; it would not be satisfactorily 
completed b,y mail. The questionnaire was given in those schools in 
which the helpful cooperation of teachers had been offered. As the 
sample was not random, there is no guarantee that these students are 
representative of a consistent universe of twelfth grade high school 
students. 
No effort was made to judge the literary quality of paperbacks 
nor to cover the larger sized softbound books. 
To insure the speed and ease of testing, those filling out the 
questionnaire were requested to answer yes or no. The questions se-
lected for testing purposely covered so many particular areas that 
it was impractical to develop a series of questions based on a de-
creasing order of favorableness. Therefore the result is not an 
attitude scale but a binomial distribution of responses from the 
sample populations involved. 
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6. Method of Investigation 
In order to secure as much infonnation as possible about the 
attitude of high school students toward pocket-size paperback books, 
it was decided to prepare a questionnaire of some length. A surve,y 
of the related literature revealed little information on the prepara-
tion of such a questionnaire. Therefore it was decided to surv~ 
the opinions of several groups and base the questionnaire on the 
statements gathered which expressed a strong feeling for or against 
paperbacks. 
A collection of statements was obtained from a large number of 
students and teachers in a Waltham high school, a group of Boston 
University students and teachers and members of the Seminar in 
Seconda~ School and College Reading at Boston University. All of 
the above (approximate~ 625 in number) were asked to spend up to 
five minutes in writing their positive and negative feelings toward 
pocket-size paperbacks as an initial step in the preparation of a 
study to measure attitudes toward these books. Pocket-size paperback 
books were defined as those books which have soft covers and are the 
same size as those books normally exhibited on the racks of most 
drugstores. 
Because the responses b,y teachers in the Waltham school repre-
sented not only their own but a distillation of their students' 
opinions, several of them are included below. It was on the basis 
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of responses of this type that the final questionnaire was designed. 
Excerpts from the written responses of students are also listed. 
If chosen wisely for their excellence of content, paperbacks 
afford an opportunity to students to add great books to their collec-
tions at a minor cost. Pupils can thus own more books and read more 
widely with discriminating tastes. Such editions do not contain as 
a usual thing the advantageous introductions, prefaces, and helpful 
comments of the regularly issued volumes. Distributed under school 
direction, wisely and carefully selected paperbacks are a real bene-
fit. Due to their binding they do not last nearly so long, and for 
school purchase and use they must be constantly reordered. 
Indiscriminate individual buying of paperbacks in the hetero-
geneous collections of the drug and variety stores should be frowned 
upon •. Many of the volumes available under such conditions should be 
eliminated by restrictive community authority for obvious reasons. 
From mlf observance both in school and in stores, I believe 
paperbacks are of a great help. A great number of books that I 
have looked at are clear reading and not of the risqu~ type. I 
believe the price of these books is one that meets with everybody's 
approval. They are also very handy for one's p9cket or purse. 
In the first place: I think that the publication of pocketbooks 
has one very great advantage in that it has made available to more 
people good literature and good works of reference. Anyone, even a 
high school student, is now able to build up a good home library at 
a minimum cost. When good reading is easily available, one can ac-
quire the habit of doing more reading. This, I feel, is a great ad-
vantage to ever,rone. I do feel that the publications have often sac-
rificed the type of paper, the printing and the general format of 
the book for the fact of a profit, and this is resulted in a book 
which is not durable. Sometimes, if a thing has beauty in the way of 
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binding and illustrations, we are apt to handle it more carefully and 
respect it more - and this we do not do with pocketbooks. However, 
most of us are after the content and this we can get at a ver.r small 
cost. There are various pitfalls. I think, for instance, when you 
go to use a pocketbook you should be sure they are not condensed 
versions. Also as mediums for the .fact of increased sales the editor 
will put out pocketbooks with very lurid covers which have nothing 
to do with the contents; but in the main, I would say that the advan-
tage of having information and means of enjoying one's leisure avail-
able at a small cost outweighs all disadvantages. 
A type of cheap trashy reading made available to the youth at 
low prices. The illustrations on most of the covers are to attract 
buyers and that explains the crime and violence of sex. I think that 
the print and quality of paper are vezy harmful to the eyes. I think 
that the lurid pictures on the covers are often vezy misleading. I 
do not know if the publishers should continue to publish and produce 
such books. Instead of helping people to read, they are turning most 
people away from reading them. They are aiming at low mentality. 
Comments of a Sewing Teacher 
Pocket Editions are good because they bring books of all types 
within ever,rone' s range of price. You can select a book you like and 
read it for relatively pennies. 
The binding is .fine, considering the price you pay for the book. 
The cover, though, is sometimes misleading. There is often no connec-
tion of the cover with the story itself, especially in rnwstery stories. 
As for the size, it is good because you can take it anywhere you go. 
The educational possibilities are many, especially in my career as a 
sewing teacher, for there are many handy little reference books which 
help the sewer. 
Comments of a History Teacher 
Pocket Editions are both good and bad. The.y are good .for educa-
tional purposes, but there are too many cheap books on the newsstands 
that are available to anyone. This means that the youth can easily 
buy stories that can be ver.r harmful to their minds. Publishers should 
not be allowed to put these books within the reach of the young. 
The cover and the size are fine. The binding is not too good, 
but for the price you p~ for the books there is little to complain 
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about. There are many educational possibilities, especially in mw 
courses, because there are many extra reference books available in 
different phases of history. 
Comments of a Ger.man Teacher 
Pocket Editions are excellent because many of the expensive 
classics and novels can be bought for only 50i or so, which is a 
ver,r good investment. It makes it possible for people to build their 
own libraries, which they couldn't ordinarily do because of the expense. 
The binding, cover, and size are fine for the price you pay. 
Since the books are not very strong, they cannot be used by students 
from class to class, but individual students can purchase reference 
books for their own use. 
Comments of a Science Teacher 
Pocket Editions are ver,r helpful, especially in my physics 
classes. Monographs, which are small reference books in physics, are 
being put out at the present time. There are many of these books on 
the stands which deal with all phases of education. 
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The students• comments are listed below: 
Binding 
Some are not made strongly and fall apart. 
If you take care of them they will be all right. 
They wear as well as any book. 
They rip easily and become untidy. 
A waste of money because they don't last very long. 
The covering isn't important- it's what is inside that counts. 
Publishers can't think very much of them if they bind them in paper. 
Covers 
Size 
You just have to look at the cover to see what the whole thing 
is about. 
They look very cheap. 
I know by looking at the cover that they cant t be good for a 
a high school student to read. 
The imperfection in paperbacks is in the covers. 
They have many more creative designs that can1 t be put on a 
regular book. 
They aren't the least bit modest. 
The covers are friendlier 
exciting 
deceiving 
seductive 
vivid 
attractive 
sexy, gory 
They make purchasing embarrassing. 
They are not something you would brag about. 
The type of cover does not alter the quality of infonnation within. 
The size encourages a person to do more reading. 
Convenient for traveling. 
I can read better with a book that isn't so big. 
The size makes reading harder. 
The size doesn't discourage you. 
Print 
I like the smaller print. 
The printing is always good. 
I need a magnifying glass to read the print. 
The print gives me headaches. 
They are tiring to read because of the smaller print. 
The print is all right, but a bit small. 
Quality of paper 
Many are of inferior paper. 
The paper is too thin. 
The paper is too cheap • 
.Availability 
You can buy them anywhere. 
Price 
It is hard to find a good book. 
They are easy to buy. 
I have only read a few because of the price. 
Good reading material costs too much. 
The price is fair. 
The cost of the book tells of their cheapness. 
Most aren't worth the price. 
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The price enables people to buy books they could otherwise not 
have afforded. 
There is not much cause for lament if one is lost because its 
value is small. 
Content and Coverage 
They are good if you want something short to read. 
They are getting better and are now more interesting. 
They are more interesting than novels because all the unimportant 
facts are left out. 
They run to extremes in the quality of reading material. 
Use in the Classroom 
I wouldn't like to use them in class because they don't wear well. 
I wish we had them in school. 
School textbooks should be in paperback. 
They should not be allowed in school. 
Personal Use 
I like them very much. 
I have not been associated with them very much. 
They could do no harm. 
I prefer a well written book by a popular experienced writer. 
They are a major factor in the development of culture. 
They are better than not reading at all. 
They have given me a new incentive to read. 
They are good for widening knowledge. 
I would rather read a real book. 
They are an insult to intelligence. 
They are not good reading. 
They are the greatest books in the world. 
Sociology of Reading 
Not all of them can be safely put into a person's hands. 
They are a benefit to the general public. 
The,y are a contributing factor to our lazy society. 
They have a harmful effect on morals. 
They are a cheap way of selling filth to the public. 
They are indirectly the eause of juvenile delinquency. 
They help to develop a greater interest in reading. 
34 
35 
In choosing the items for the questionnaire, statements were 
separated into the following categories: bindings, covers and illus-
trations, size, print, quality of paper, availability, price, content 
and coverage, use in the classroom, personal use and the sociology of 
reading. They were submitted to the semina.r group for criticism for 
revision, deletion and addition. Same contradictory statements were 
included as a method of checking consistency of response. A fifty-
five question form resulted. 
After the final collection was assembled, the category headings 
were deleted and the statements scrambled. The resulting questionnaire 
was si.nru.ltaneously coded in order that a quick return to the original 
form might be made. Four additional items were added at the end of 
the questions in order to obtain information on the following: whether 
paperbacks were kept as part of the respondent's permanent libra~, 
whether they were used in the classroom, the type of paperback pre-
ferred and whether the last paperback read corresponded to the preferred 
type. 
The questionnaire was administered in those schools in which the 
helpful cooperation of teachers had been offered. The type of school 
and number of respondents was as follows: 
Public Urban 293 
Private Urban 23 
Rural 110 
7th-8th Grades lll 
College - d~ 30 
College - evening 28 
Teachers 28 
Total 623 
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The public urban group was comprised of high school students 
from Watertown and the Rindge Technical School in Cambridge, the 
private urban group of students from Browne and Nichols in Cambridge, 
and the rural group of students from Alvirne High School in Hudson, 
New Hampshire, and a school in Massachusetts which preferred to re-
main anonymous. The seventh and eighth grade students came from 
Central Junior High School in We,ymouth. The college d~ and night 
students came from Boston University and the teachers from Boston 
University and the schools mentioned above. 
Each teacher explained the purpose of the questionnaire to her 
class and allowed up to ten minutes to complete the for.m. A yes or 
no answer was required for all but the last two questions. 
Upon the return of the questionnaires, the above groups were 
sorted for male and female respondents. It had originally been de-
cided to make comparisons based on age and type of high school cur-
riculum and so the appropriate blanks had been left on the questionnaire. 
However, as many students did not respond to these questions and the 
size of several of the groups was small, results based upon this type 
of breakdown would not have been statistically significant. 
The data were punched on IBIIJ: cards. The means for each of the 
questions by group were calculated using the Generalized Survey Data 
Analysis Package devised qy Hunter Jones: a library program at the 
Massachusetts Institute of Technology Computer Facilit.y. 
CHAPl'ER II 
FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 
1. Anaqsis 
In order to analyze the data obtained from the questionnaire 
surveying twelfth grade students' attitudes toward pocket-size paper-
back books, the following plan was used: 
Division into Groups 
The data were computed in such form that separate responses for 
various groups could be tabulated with the following in mind: 
1. of main interest - the composite group of rural, private 
urban and public urban students labeled group H. s. 
2. the male - female differences in group H. s. 
3. the compositional differences between the rural, public 
urban and private urban groups. 
4. the use of other groups for comparison. 
a. seventh and eighth grade students compared only with 
public urban groups as their backgrounds were similar. 
b. teachers, college night and college d~ students compared 
with group H. s. as they all came from diverse backgrounds. 
Therefore the following comparisons have been made: 
Comparison 
A 
B 
c 
D 
Standard Group against 
Rural ) 
Public Urban ) - group H. S. 
Private Urban) 
(Female 
H. S. : ( 
(11ale 
Rural 
Public Urban 
Private Urban 
Public Urban 
Method of Comparison 
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Comparator Groups 
Teachers 
College - day 
College - night 
(Male 
H. S. = ( 
(Female 
Rural 
Public Urban 
Private Urban 
7-8th Grades 
The questionnaire was rearranged into the original form in order 
to obtain the proper order of statements under the categories of 
binding, covers and illustrations, size, print, quality of paper, 
availability, price, content and coverage, personal use and sociology 
of reading. (Appendix A) 
1. The means for each of the follotiing groups 
Group H. S. 
Rural 
Public Urban 
Private Urban 
Teachers 
College Day 
College Night 
Seventh and Eighth Grades 
Male Group H. s. 
Female Group H. S. 
were read from the print-out of the IBM computation results. These 
are represented in the following tables as the percentage of people 
answering 11 N011 , i.e., disagreeing with each statement. There is one 
mean for each group for each question. 
39 
2. The confidence limits for the estimate of the mean (the 
proportion in a binomial statistic - in this case the proportion 
answering 11 N011 ) were derived for the ninety per cent confidence UJnit 
1 for each standard group from a chart found in Eisenhart et al. 
(See Appendix c.) 
The standard groups against which the other groups were compared 
were as follows: 
Group H. s. 
Public Urban 
Private Urban 
Rural 
Group H. S. Male 
Group H. s. Female 
3. The mean response to each question by each of the comparator 
groups was compared with the corresponding confidence limit of the 
standard group. If the mean of the comparator's response for a given 
question fell within the confidence belt of the standard group's 
reply to that question, then the answer for that group was significantly 
the same as the response of the standard group at the ninety per cent 
confidence limit, even though the numbers representing the means m~ 
have differed. If it fell outside the confidence belt, then the response 
uas significcmtly different. Both groups may have felt the same "tvay 
about the question, i.e., they each might have had means of more or 
less than .50; but the depths of their feelings were the same or different, 
depending upon whether they were not or were statistical~ significant. 
1. Eisenhart, Churchill, Millard W. Hastay and \'l. Allen \·Jallis, Selected 
Techniques of Statistical Analysis, New Yorlc: McGraw-Hill Book Company, 
Inc., 1947, fig. 16.3, p. 334. 
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vlhen two groups were used as standards, male and female for 
example, first one group and then the other was used as a reference 
point. If the mean response for a statement for each group consist-
ently fell inside (or outside) the other's confidence limit, then the 
anmver to that statement was significantly unambiguous. If it fell 
inside the limit in one case and outside in the other, nothing could 
be said about the significance of the answers. Similarly, the rural, 
public urban and private groups were each separately used as a 
standard against which the other two were compared. To make a state-
ment about the significance of an answer among the three groups, all 
of the groups must have had means for a statement which consistently 
fell inside (or outside) the confidence limits of each group as it 
was used as a standard. 
In the tables to follow, an asterisk was noted to the right of 
the mean for each state.'llent (per cent disagreeing >·Ji th the statement) 
when the answers were significantly different, nothing was noted 'Hhen 
the answers were significantly the same and a dash was noted when it 
was impossible to determine the significance. 
It was impossible to discuss the significance in answers among 
the comparator groups. For example, even if the responses of the 
te~chers and college night and day students were significantly differ-
ent from those of group H. s. (or significantly the same), the responses 
of the college day and the college night students could not be compared 
with each other - but only with those of group H. s. 
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4. The most useful questions were those to which a strong per-
centage of favorable or unfavorable attitudes were expressed. Thus 
if the mean for a statement was .5o, it was less interesting than if 
the group expressed a strong yes answer (11 0" for the binomial dis-
tribution) or a strong no answer ("'1.11 for the binomial distribution). 
Those questions whose mean responses were less than .35 or greater 
than .65 were discussed. The others were merely tabled. 
5. The tables in the analysis to follcm are labeled I, II, III, 
• • • XI to correspond to each category of paperbacks under discus-
sion, e.g., bindings, covers, size. The subgroups A to D which have 
been added, refer to the comparisons discussed above. 
The statement number in the following tables refers to the number 
of the statement on the original questionnaire form. The questionnaire 
number in parentheses refers to the statement as it appeared on the 
questionnaire given to the students. 
Category I - Binding 
Statement No. (Ques. No.) 
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1 (1) The binding comes apart too easily for pennanent library use. 
2 (12) The binding is adequate for the usual reader's needs. 
3-(21) The loose binding is useful when one wants to remove sections. 
4 (38) The covers of paperbacks will take a lot of abuse. 
5 (49) Covers af paperbacks are easy to keep clean. 
TABLE IA GROUP ATTITUDES TCMTARD BThTDING: H.S., TEAC'iiER, COLLEGE-DAY, 
COLIEGE-NIGHl' 
Statement No. 
1 
2 
3 
4 
5 
H. s. Teacher College-D~ College-Night 
(per cent disagreeing with statement) 
29 
18 
46 
64 
66 
On~ statements one and two indicated a strong polarity of 
view for the high school students. Eighty-two per cent felt that 
the binding was adequate for the average reader while seventy-one per 
cent felt that it was not strong enough for permanent library use. 
Approximate~ two-thirds felt that the covers were difficult to keep 
clean and that they would not take much abuse. 
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Teachers and college-day students agreed with the high school 
group that the binding was inadequate for library use but much more 
strongly. College night students were equally divided on this point. 
All three comparator groups gave significantly different answers from 
the H. S. group. The three groups also agreed that the binding was 
generally adequate but the teacher and college night groups' opinions 
were significantly stronger. The teachers and college night students 
were more concerned with the utility of removing sections from paper-
backs. Many more teachers and college night students felt that the 
covers could not take much abuse. Only the college day students dis-
agreed with the H. S. group's opinion . that the covers were hard to 
keep clean. 
TABLE IB GROUP ATTITUDES TGTARD BINDING: H. S.;- MALE AND FEMALE 
Statement No. Male Female 
1 31 27 
2 19 18 
3 52-:} 39* 
4 66 62 
5 66 66 
The answers to the above questions were the same for both males 
and females with the exception of statement three. Slightly more than 
one-half of the males disagreed that the loose binding could be useful 
while sixty-one per cent of the females thought it could. 
TABLE IC GROUP ATTITUDES TCWARD BINDTIJG: H. S.s RURAL, PRIVATE 
Statement No. 
1 
2 
3 
4 
5 
URBAN, PUBLIC URBAN 
Rural Private Urban Public Urban 
(per cent disagreeing with statement) 
32-
18-
38-
52-
44-
39-
9-
35-
65-
65-
27-
20-
50-
69-
75-
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The rural group felt most strongly about statement two. Eighty-
two per cent agreed that the binding was adequate for average reading. 
Two-thirds believed that it would not survive pennanent library- use. 
The,r were equally divided on the question of whether paperbacks could 
take a lot of abuse. 
The private urban group's opinions followed the same pattern as 
the rural group for the first two statements, but ninety-one per cent 
believed the binding to be serviceable for normal reading. Sixty-one 
per cent thought the binding too fragile for librar.y use. Two-thirds 
favored the utility of removing sections. About two-thirds of the 
group felt that the covers could not stand abuse and were difficult 
to keep clean. 
A repetition of the same pattern was found for the public urban 
group on statements one and two. Seventy-three per cent felt the 
binding was not suitable for permanent library use while eighty per 
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cent thought it adequate for the usual reader's needs. Sixty-nine 
per cent thought the covers could not stand much abuse and three-
fourths of the group thought the covers hard to keep clean. 
It was impossible to determine whether the answers given to 
each question by each group were statistical~ significantly dif-
ferent or similar. 
TABLE ID GROUP ATTI'IUDES TCMARD BINDING: PUBLIC URBAN, SEVENTH-
EIGHTH GRADES 
Statement No. 
1 
2 
3 
4 
5 
Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
27 
20 
50 
69 
75 
Two-thirds of the seventh and eighth grade groups felt that the 
binding came apart too easily for permanent library use, but did not 
favor the utility of the binding for removing sections. In each case 
the answer given was significantly different than that of the public 
urban group. Both groups answered the same on the second statement. 
Eighty-one per cent of the junior high group felt that the bindings 
were adequate for the usual reader. Their replies to the last two 
statements demonstrated a lack of strong polarity of view and as such 
they were significantly different answers from those of the public 
urban group. 
Category II - Covers and Illustrations 
Statement No. (Ques. No.) 
6 (2) The covers are embarrassing. 
7 (31) Vulgar covers give a false impression of the book. 
8 (25) The covers show a development of a new art form. 
9 (46) The covers are cheerful, gay and attractive. 
10 (16) The cover pictures induce more people to read. 
11 (55) There are not enough illustrations in paperbacks. 
12 (35) Many paperbacks have good illustrations in them. 
TABLE IIA GROUP ATTITUDES T<MARD COVERS AND ILLUSTRATIONS: 
H. S., TEACHER, COLLEGE-DAY, COLLEGE-NIGH!' 
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Statement No. H. S. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
6 68 52* 77* 71 
7 27 19~~- 3* 1~ 
8 70 59* 13* 75* 
9 36 52•k ~ 54* 
10 25 39* 13* 21 
11 38 41 6e» 4~ 
12 55 75* 63* 61* 
About two-thirds of the high school students found the covers 
gay and attractive and not embarrassing. Approximately three-fourths 
of the students felt that the cover pictures induced more people to 
read but thought that the covers gave a false impression of the book 
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and did not show the development of a new art fonn. Sixty-two per 
cent did not find enough illustrations while only fifty-five per cent 
did not believe that many paperbacks have good illustrations. 
The college d~ and night groups agreed with the H. s. group 
that the covers were not embarrassing but the college day group's 
answer was significantly stronger. The teacher group was equally 
divided. The three comparator groups gave significantly different 
answers to statement seven, but all agreed that the covers were mis-
leading. Ninety-seven per cent of the college day group were of this 
opinion. There was a wide difference of opinion on whether the covers 
typified a new art form. The teacher group fell in the middle again, 
the college night group agreed with group H. s. but more strongly 
and eighty-seven per cent of the college day group disagreed. This 
last group unanimously labeled the covers cheerful, gay and attractive, 
which suggested a contradiction as thirty-three per cent found them 
embarrassing. The other groups were equally divided on this item. 
The H. S. group's answers were again significantly different from 
the comparator groups. All the groups felt that the covers induced 
more people to read but the college day students expressed this idea 
most strongly. The college day students were alone in thinking that 
there were enough illustrations in paperbacks. Only the teachers ex-
pressed a strong degree of feeling on the question of whether many 
paperbacks had good illustrations: seventy-five per cent stated that 
they did not. 
TABLE IIB GROUP ATTITUDES TO/lARD COVERS AND ILLUSTRATIONS: 
H. S •1 }1ALE AND FEMAIE 
Statement No. Male Female 
6 
7 
8 
9 
10 
11 
12 
(per cent disagreeing wi·~h statement) 
7~ 
34* 
71 
38 
23 
38 
56 
59* 
19* 
69 
34 
27 
39 
55 
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There were no significant differences in the answers of males or 
females with the exception of statements six and seven. Only ~enty-
five per cent of the males found the covers embarrassing while forty-
one per cent of the females found them so. Sixty-six per cent of the 
males and eighty-one per cent of the females thought that the covers 
were misleading. 
TABLE IIC GROUP ATTITUDES TClvARD COVERS AND ILLUSTRATIONS: 
H. S.; RURAL, PRIVATE URBAN, PUBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
(per cent disagreeing with statement) 
6 41- 87- 76-
7 23- 30- 28-
8 72- 78- 69-
9 23- 39- 41-
10 16- 30- 28-
11 42- 48- 36-
12 58- 65- 53-
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Fifty-nine per cent of the rural students found the covers em-
barrassing while eighty-seven per cent of the private urban and 
seventy-six per cent of the public urban groups did not. All the 
groups were in agreement that the vulgar covers often misrepresented 
the book - seventy-seven, seventy and seventy-two per cent respectively. 
Practically the same per cent disagreed that a new cover art form was 
being developed. A slight contradiction of statement six was expressed 
by the majority opinion that the covers were cheerful, gay and at-
tractive. The rural group indicated a strong polarity of feeling on 
this item and on the following one. Eighty-four per cent of the rural 
group thought that the covers induced more people to read as did 
seventy per cent of the private urban and seventy-two per cent of 
the public urban groups. It was impossible to tell if the answers 
were significantly different or similar. 
TABLE IID GROUP ATTI1UDES Tel-lARD COVERS AND ILLUSTRATIONS: 
PUBLIC URBAN, SEVENTH-EIGHI'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
6 
7 
8 
9 
10 
ll 
12 
(per cent disagreeing with statement) 
76 
28 
69 
41 
28 
36 
53 
50 
The seventh and eighth grades showed the same polarity of view 
as the public urban group with one exception - whether many paper-
backs contain good illustrations. Both groups were approximate~ 
evenly divided on this item; but the public urban group's answer was 
significantly different. Significantly more of the seventh-eighth 
group felt that the covers were embarrassing, characteristic of a 
new art development, and cheerful and attractive. The group agreed 
with the public urban students that the cover pictures induced more 
people to read and that the books did not contain enough illustrations. 
Categor,y III -~ 
Statement No. (Ques. No.) 
13 (3) Their size makes them easy to carry and store. 
14 (23) The small size of paperbacks makes them easy to handle 
while reading. 
15 (47) Paperbacks are too easily misplaced. 
TABLE IIIA GROUP ATTITUDES TCWARD SIZE: H. S., TEACHER, 
COLLEGE-DAY, COLLEGE-NIGHr 
Statement No. 
13 
14 
15 
H. S. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
9 
13 
72 
ll 
ll 
75 
7 
17 
5~-
L 11 
51 
All of the above statements indicated a strong polarity of view 
of the high school students. Ninety-one per cent favored the size of 
paperbacks for ease in carr.ying and storing and eighty-seven per cent 
for ease in handling while reading. Seventy-two per cent felt that 
their small size did not lead to their being misplaced. 
The teachers, college day and night students gave the same 
answers for the first two statements. Only half of the college day 
students felt that they were not easily misplaced while eight,y-two 
per cent of the college night students were of this opinion. 
TABLE IIIB GROUP ATTITUDES TGvARD SIZE: H. S.; MALE AND FEMALE 
Statement No. 
13 
14 
15 
Male Female 
(per cent disagreeing with statement) 
9 
1~ 
70 
9 
10-M-
73 
The same answers were given by males and females with the excep-
tion of statement fourteen. Six per cent more females felt that 
paperbacks were easier to handle while reading because of their small 
size. 
BOS)ON UNIVERSrrY 
EDUCATtOH LIBRARY 
t 
TABLE IIIC GROUP ATTITlJDES TGJARO SIZE: H. S.; RURAL, 
PRIVATE URBAN, PUBLIC URBAN 
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Statement No. Rural Private Urban Public Urban 
13 
14 
15 
(per cent disagreeing with statement) 
6-
8 -
78 -
9 -
9-
82 -
10 -
15 -
69-
The rural, private and public urban groups all exhibited a strong 
polarit,y of feeling in the same direction on the above statements al-
though it was impossible to determine if the answers given by each 
group were statistically significantly similar. 
TABLE IIID GROUP ATTITUDES TGlARD SIZE: PUBLIC URBAN, SEVENTH-
EIGHI'H GRADES 
Statement No. 
13 
14 
15 
Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
10 
15 
69 
The answers again indicated the same polarity of feeling but a 
significantly higher per cent of the seventh and eighth grade group 
felt that paperbacks were easily carried, stored and misplaced. 
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Category IV - Print 
Statement No. (Ques. No.) 
16 (4) The print is hard to read in paperbacks. 
17 (19) The print in paperbacks makes them ea.sy to read fast. 
18 (29) The print in paperbacks is usually satisfactory. 
TABLE IVA GROUP ATTITUDES TCNJARD PRINT: H. S., TEACHER, COLLEGE-DAY, 
COLLEGE-NIGHI' 
Statement No. 
16 
17 
18 
H. S. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
84 
50 
10 
Eigh~-four per cent of the high school group did not find the 
print difficult to read and ninety per cent felt that it was usually 
satisfactory. They were equally divided on the question of whether 
the print helped to accelerate reading. 
All three of the comparator groups gave significantly different 
answers to all the questions although they agreed with the high 
school group on statements 16 and 18. Only slightly above t1-ro-thirds 
of the teachers did not object to the print being hard to read. The 
college day and night students showed a very strong degree of polarity 
on this statement. Seventy per cent of the teachers and seventy-five 
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per cent of the college night students felt that the print did not 
help in faster reading while sixty-seven per cent of the college 
day students felt that it did. All agreed with group H. S. that the 
print v1as usually satisfactory but the college night group gave a 
unanimous reply to this item. 
TABlE IVB GROUP ATTITUDES TOtl.ARD PRINT: H. S.; HALE AND FE¥J..b\LE 
Statement No. Male Female 
(per cent disagreeing with statement) 
16 84 84 
17 56-r.- 43~} 
18 10 11 
There was a significant split in opinion on the question of 
whether the print allowed faster reading. Fifty-six per cent of the 
males thought that it did not, while fifty-seven per cent of the 
females believed it did. 
TABLE IVC GROUP ATTITUDES TOI'lARD PRINT: H. S.; RURAL, PRIVATE 
URBAN, PlJBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
16 
17 
18 
(per cent disagreeing with statement) 
81-
47-
9·' 
83-
65-
9 
86-
50-
10 
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It was impossible to tell if the replies to the first two state-
ments were statistically significantly different or similar, but the 
answers to the last statement were the same for all groups. Over 
eight,v per cent of each of the three groups did not object to the 
size or type of print for reading, over ninety per cent thought it 
satisfactory. 
TABLE IVD GROUP ATI'ITUDES TOdARO PRINT: PUBLIC URBAN, SEVENTH-
EIGID'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
16 
17 
18 
86 
5o 
10 
90 
46 
~ 
The junior high school students held the same opinions as the 
high school group in reference to the print. Four per cent more of 
the fonner group found the print usually satisfactory. 
Category _V - Quality of Paper 
Statement No. (Ques. No.) 
19 (5) The paper ages too fast in paperbacks. 
20 (30) The poor paper quality makes reading difficult. 
··~ 
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TABLE VA GROUP ATTITUDES TCMARD QUALITY OF PAPER: H. s., TEACHER, 
Statement No. 
19 
20 
COLLEGE-DAY, COLLEGE-NIGHT 
H. s. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
60 
84 
61 
82 
68~ .. 
82 
Forty per cent of the high school students though the paper aged 
too fast but only sixteen per cent felt that reading was made diffi-
cult due to the poor paper quality. The teachers gave the same res-
ponses. The strongest attitudes were displayed by the college day 
group, eighty-three per cent of whom disagreed with group H. S. on 
the aging of the paper. Ninety per cent, however, did not feel that 
the paper affected reading adverse~. The college night students 
agreed with the high school group on this question but significant~ 
more strongly. 
TABLE VB GROUP ATTITUDES TCWARD QUALITY OF PAPEH.: H. S.; MAlE AND 
Statement No. 
19 
20 
FEMALE 
Male Female 
(per cent disagreeing with statement) 
57 
Considerably more males than females felt that the paper aged 
too fast. 
TABlE VC GRCUP ATTITUDES Tel-TAm> QUALITY OF PAP&tt: H. S.; RURAL, 
PRIVATE URBAN, PUBLIC URBAN 
StateiOOnt No. Rural Private Urban Public Urban 
19 
20 
(per cent disagreeing with statement) 
69-
82-
70-
83-
57-
85-
The majority again agreed that the paper did not age too rapidly, 
and more strongly that the poor paper did not make reading more dif-
ficult. None of the replies could be said to be significantly similar. 
TABLE VD GROUP ATTI'IUDES TO-lARD QUALITY OF PAPER: PUBLIC URBAN, 
SEVENTH-EIGHTH GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
19 
20 
(per cent disagreeing with statement) 
57 
85 13* 85 
Sixteen per cent more junior high students felt that the paper 
does not age too fast - a significantly higher number. 
Categor,y VI - Availabilitl 
Statement No. (Ques. No.) 
21 (6) Good paperbacks are harder to find than trashy ones. 
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22 (53) Reprints of famous authors are hard to find in paperbacks. 
23 (24) It is easy to find something pleasant to read in paperbacks. 
24 (41) It is difficult to immediately locate a particular book 
you want in a paperback. 
TABlE VIA GROUP ATI'ITUDES T<MARD AVAILABILITY: H. S., TEACHER, 
COLLEGE-DAY, COLLEGE-NIGHT 
Statement No. H. s. Teacher College-Day College-Night 
21 
22 
23 
24 
(per cent disagreeing with statement) 
35 
67 
25 
45 
Only statement 23 indicated a very strong polarity of view among 
the high school group - seventy-five per cent thought that it was 
easy to find something pleasant to read. On the other hand, sixty-
five per cent thought that good paperbacks were harder to find than 
trasqy ones. Sixty-seven per cent felt that it was not difficult to 
locate a reprint of a famous author. Slightly more than half believed 
it difficult to find a particular book they wanted. These attitudes 
were slightly contradictor,y. 
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The other groups expressed the same opinions as the high school 
group but to a different degree. Only slightly more than hall' the 
teachers, but ninety-seven per cent of the college day group and 
sixty-eight per cent of the college night group found it harder to 
locate good paperbacks. The college students also felt much more 
strongly that famous authors' reprints were not hard to find. The 
ease of finding something pleasant to read was especially noted b.Y 
the teacher and college day groups. The latter group also complained 
that a particular book was hard to locate. 
TABLE VIB GROUP ATTIThlJES TCNJARD A VAriABILITY: H. S.; MALE AND FEMALE 
Statement Uo. Male Female 
21 
22 
23 
24 
(per cent disagreeing with statement) 
36 
67 
24 
42 
48 
47 
42 
49 
The answers given to the above statements were the same for 
both groups. 
TABLE VIC GROUP ATTITUDES TCXvARD AVAILABILITY: H. S.J RURAL, 
PRIVATE URBAN, PUBLIC URBAN 
Staten:ent No. Rural Private Urban Public Urban 
21 
22 
23 
24 
(per cent disagreeing with statemant 
28-
60-
23-
32-
57-
78-
9-
43-
36-
69-
27-
49-
60 
Sevent,y-two per cent of the rural group found it harder to find 
a good paperback, although seventy-seven per cent could easily find 
something pleasant to read. OVer two-thirds of this group agreed 
that it was difficult to locate an individual book. 
The private urban did not express a strong degree of polarity 
on the first or last statements, although the majority did not believe 
books were harder to find. Ninety-one per cent easily found pleasant 
reading matter, and seventy-eight per cent reprints of famous authors. 
Almost two-thirds of the public urban students felt that it was 
harder to find a good paperback, but seventy-three per cent felt that 
it was easy to find an enjoyable one. Sixty-nine per cent had no 
difficulty in finding reprints of well known authors. It was impossible 
to tell if the answers were significant:cy- different or similar. 
TABLE VID GROUP A'I'I'IWDES TCWARD AVA.ILA.BILITY: PUBLIC URBAN, 
SEVENTH-EIGHI'H GRADES 
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Statement No. Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
21 
22 
23 
24 
36 
69 
27 
49 
Sixty-eight per cent of the junior high group felt they could 
easily find a pleasant paperback. Their answer to this statement 
and the following onewere the same as those of the public urban group. 
They were almost equally divided on all but the second statement. 
Category VII - Price 
Statement No. (Ques. No.) 
25 (27) The low price indicates how worthless the book is. 
26 (37) A higher priced book is cheaper than a paperback in the 
long run. 
27 (7) The low price enables people to build up a library. 
28 (44) The low price of paperbacks increases the number of readers. 
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TABLE VII.A GROUP ATTITUDES TCW'AIID PRICE: H. S., TEACHER, COLLEGE-
DAY, COLI.EGE-NIG HI' 
Statement No. H. S. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
25 92 100H- 100!~ lOD* 
26 65 74~E- 4J~~ 86->A-
27 6 OH- 13* 14* 
28 10 14-11- Ol~ OH-
Ninety-two per cent of the high school group disagreed that the 
low price of paperbacks was an index of their value. Two-thirds of 
the group did not feel that it was cheaper in the long run to purchase 
a higher priced book. Ninety-four per cent agreed that the low price 
allowed people to build a library and ninety per cent thought that 
the low price helped to increase the number of readers. 
The other groups were in agreement with the high school students 
with one exception. The college day group felt that it was cheaper 
to purchase a higher priced book in the long run. .All of the groups' 
answers were significantly different from group H. s. and with the 
one college day group exception mentioned above, all expressed a very 
high degree of polari. ty - note the unanimous replies. 
TABLE VIIB GROUP A'ITITUDES TCMARD PRICE: H. S.; MALE AND FEMALE 
Statement No. }Tale Female 
25 
26 
27 
28 
(per cent disagreeing with statement) 
Both groups expressed the same feelings on all the statements 
but to different degrees on the first three. 
TABLE VIIC GROUP ATTITUDES TOV.A.RD PRICE: H. s.; RURAL, PRIVATE 
URBAN, PUBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
25 
26 
27 
28 
(per cent disagreeing with statanent) 
93-
60-
3-
7-
96-
83-
4-
4-
91-
65-
7-
12-
63 
Each group indicated the same direction of feeling and probab~ 
the same degree, although it was impossible to determine whether the 
answers were significantzy similar. The private urban group disagreed 
more strong~ that it was cheaper to buy a higher priced book in the 
long run. 
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TABLE VIID GROUP ATTITUDES 'l'<MARD PRICE: PUBLIC URBAN, SEVENTH-
EIGHI'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
25 
26 
27 
28 
(per cent disagreeing with statement) 
91 
65 
7 
12 
The seventh-eighth grade group were of the same opinion as the 
public urban group, even though they agreed with them more strongly 
on the first two statements and less strongly on the last two. 
Categor,r VIII - Content and Coverage 
Statement No. (Ques. No.) 
29 (8) Reprints of novels are usually condensed in paperbacks. 
30 (17) Shortened versions of novels in paperbacks ruin the story. 
31 (22) Most paperbacks are reprints of hard-covered books. 
32 (34) Many paperbacks have never been published in any other fonn. 
33 (40) Paperbacks cover a wide range of subjects. 
34 (50) A high percentage of paperbacks are worth reading. 
TABLE VIIIA GROUP ATTITUDES TGJARD CONTENT AND COVERAGE: H. S., 
T'Ji'.....ACHER, COLLEGE-DAY, COLLEGE-NIGHT 
Statem3nt No. H. S. Teacher College-Day College-Night 
(per cent disagreeing with statement) 
29 24 67* 8C* 46->A-
30 71 63* 63* 75 
31 35 39 53~~ 5C* 
32 33 1~ 63* 19* 
33 11 4* 1* ~-
34 30 21~~- 13* 29 
Seventy-six per cent of the high school students thought that 
reprints of novels were usually condensed but seventy-one per cent 
did not feel that the story was ruined b,y the condensation. Six~-
five per cent thought that most paperbacks were reprints of hard 
covered books while sixty-seven per cent believed that many paperbacks 
had never been published in aey other fonn. Eigh~-nine per cent 
felt that paperbacks covered a wide range of subjects, and seventy 
per cent felt that most paperbacks were worth reading. 
The college day and teacher groups disagreed with group H. S. 
on the first statement. Eighty per cent of the for.mer and sixty-seven 
per cent of the latter felt that reprints of novels were usua~ not 
condensed. The college night group agreed with the high school group 
but were almost equally divided. The college day students also dis-
agreed that most paperbacks were reprints of hard covered books although 
th~ were almost evenly divided on this question, as was the college 
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night group. There was also disagreement with the high school group 
on the question of whether many paperbacks had ever been published 
in any other form - the majority of the college day group felt that 
they had. All three comparator groups felt ve~ strongly that paper-
backs covered a wide range of subjects and were worth reading. 
TABLE VIIIB GROUP ATTITUDES TarJARD CONTENT AND COVERAGE: H. S.; 
MALE AND FEMALE 
Statement No. Male Female 
29 
30 
31 
32 
33 
34 
(per cent disagreeing with statement) 
21-
72 
42* 
32 
1~ 
28-
27-
69 
28* 
34 
9* 
32-
It was impossible to tell if the replies to statement twen~-
nine and thirty-four were significant~ different. Considerably more 
females (fourteen per cent) felt that most paperbacks were reprints 
of hard-covered books, and that paperbacks covered a wide range of 
subjects (five per cent). 
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TABLE VIIIC GROUP ATTITUDES 'l.'<»TARD CON'IENT AND COVERAGE: H. S.$ 
RURAL, PRIVATE URBAN, PUBLIC URBAN 
Statenent No. Rural Private Urban Public Urban 
(per cent disagreeing with statement) 
29 23- 35- 23-
30 80- 57- 68-
31 30- 43- 37-
32 28- 35- 34-
33 20- 4- 9-
34 50- 22- 23-
The majority of all the groups felt that reprints of novels were 
usually condensed although the story was not thereby spoiled, that 
most paperbacks were reprints of hard-covered books and that many had 
never been published in any other form. Eighty per cent of the rural 
students agreed that a wide range of subjects were covered but only 
half the group felt that a high percentage were worth reading. It was 
impossible to determine if the answers were significantly different or 
similar. 
TABLE VIIID GROUP ATTITUDES TCMARD CONTENT AND COVERAGE: PUBLIC 
URBAN, SEVENTH-EIGHI'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
29 
30 
31 
32 
33 
34 
(per cent disagreeing with statement) 
23 
68 
37 
34 
9 
23 
19~~ 
70 
3Ch'l-
46>'l-
10 
21 
68 
The seventh-eichth grade group was in fairly close agreement 
1vi th the public urban group with the exception of the third and fourth 
statements. Seventy per cent felt that most paperbacks were reprints 
of hard-covered books but they were almost evenly di\~ded on the ques-
tion of whether paperbacks had ever been published in any other form. 
Catego~ IX - Use in the Classroom 
Statement No. (Ques. No.) 
35 (9) Paperbacks are too flimsy to be used as an extra text. 
36 (18) Paperbacks are an inexpensive means of expanding the 
class reading materials. 
37 (28) Paperbacks often furnish good reference materials. 
38 (54) The use of paperbacks lovrers the class reading standards. 
39 (52) Paperbacks are usually more up-to-date than textbooks. 
40 (36) Except under extraordinary circumstances, paperbacks 
should not be used in class. 
41 (11) Paperbacks tend to replace library use of books. 
TABLE IXA GROUP ATTITUDES T<HARD USE IN THE CLASSROOM: H. S., 
TEA.CHE::t, COLLIDE-DAY, COLLEGE-NIGHr 
Statement No. H. s. Teacher College-Day Colle.se-Night 
(per cent disagreeing with statement) 
35 71 64-l<- 63-::- 9&.~ 
36 17 4~" 
" 
13-l(- '7~~ 
37 27 14~~~ 40-l~ 32 
38 82 82 47-l~ 93* 
39 21 48-Y-- 23 l.~3~~ 
ll-0 73 75 93-l~ 82-l} 
ltl 53 57 43* 68-H-
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The large majority of the high school students felt that paper-
backs v-Tere not too flimsy to be used as an extra te.."'{t and were an 
inexpensive means of expanding the class reading materials, often 
furnished good reference material, did not lm,Ter the class reading 
standards, were usual~ more up-to-date than textbooks and finally 
that they should be used in class. The group was almost equally 
divided on the question of whether paperbacks tended to replace the 
library use of books. 
The college day group disagreed with the high school students on 
the fourth and seventh statements. A little over-half of the former 
group felt that the class reading standards were 1~-Tered by the use 
of paperbacks. Fif~-seven per cent affirmed that paperbacks replaced 
library use of books. They were unique in expressing these views. 
\-Ji th the above exception all three comparator groups l-Tere in agreement 
with the high school group, but for the most partto a significantly 
greater or lesser degree. 
TABLE nB GROUP ATTITUDES TCWARD USE IN THE CLASSROOH: H. s., 
MALE AND FEMALE 
Statement No. 
35 
36 
37 
38 
39 
40 
41 
Hale Female 
(per cent disagreeing with statement) 
73 
18 
28 
81 
22 
72 
6()->A-
69 
16 
27 
83 
19 
75 
45~~ 
70 
Replies to all the statements were the same with the exception 
of the last. Sixty per cent of the males believed that paperbacks 
did not replace the library use of books while fifty-five per cent 
of the females did. 
TJ.PLE IXC GROOP ATI'ITTJDES TCMJ..RD USE IN THE CLASSROOH: H. s.; 
RURAL, PRIVATE URBAN, PUBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
{per cent disagreeing with statement) 
35 55- 91- 76-
36 17- 4- 18-
37 45- 22- 21-
38 79- 87- 83-
39 17- 22- 22-
40 65- 83- 76-
41 47- 70- 53-
A strong degree of polarity was expressed only on the second, 
fourth and fifth statements by the rural students, while the private 
and public urban groups indicated very strong opinions. Only the 
rural group was in disagreement on one of the items - slightly ov.er 
half believed that paperbacks replace libra~ usage. It was impossible 
to determine if the replies were significantly similar or different. 
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TABLE IXD GROUP ATI'IIDDES TCMARD USE IN THE CLASSROOM: PUBLIC URBAN, 
SEVENTH-EIGHTH GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
35 
36 
37 
38 
39 
40 
41 
76 
18 
21 
83 
22 
76 
53 
78 
24* 
21 
7f» 
3~ 
65* 
68-* 
Both groups were in agreement with each other on all the state-
ments. Considerably more of the public urban group believed paper-
backs were a cheap way of providing more class materials, were more 
current than textbooks and that they should be used in class. More 
seventh-eighth grade students claimed that paperbacks lowered the 
class standards. 
Catego~ X - Personal Use 
Statement No. (Ques. No.) 
42 (10) Paperbacks encourage worthwhile reading. 
43 (14) People who do not ordinarily read are willing to read 
paperbacks. 
44 (26) Exchanging paperbacks encourages more reading. 
45 (32) Reading paperbacks takes the place of reading hardback 
books. 
46 (51) The main use of a paperback is to kill time. 
47 (13) The main use of a paperback is for pleasure reading. 
48 (42) Paperbacks are a s.y.mbol of poor taste in reading. 
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49 (4;) Many poor readers will read paperbacks more readily than 
hardbacks. 
TABLE XA GROUP ATI'ITUDES 'l'<RlARD PERSONAL USE: H. S., TEACHER, 
COLlEGE-DAY, COLIEGE-NIGHl' 
Statement No. H. S. Teacher College-Day College-Night 
42 
43 
44 
45 
46 
47 
48 
49 
(per cent disagreeing with statenent) 
27 
27 
16 
52 
84 
27 
89 
27 
29 
29 
1* 
54 
79-'A-
29 
89 
21* 
47* 
53* 
53~~ 
6~ 
73-'A-
13* 
97* 
53~~ 
21* 
3~ 
4-:~o 
43* 
79* 
32 
9~ 
29 
With the exception of the fourth statement, the high school 
students expressed a strongly favorable degree of polarity toward 
paperbacks. The group was undecided on whether reading paperbacks 
was a substitute for reading hardbacks. Seventy-three per cent 
claimed that paperbacks encouraged worthwhile reading, were more ac-
ceptable than hardbacks b,r poor or non-readers and that their main 
use was for pleasure reading. Eighty-four per cent agreed that read-
ing could be encouraged by exchanging paperbacks. Only sixteen per 
cent felt that their major function was in killing time and only eleven 
per cent that they were s,rmbolic of poor reading tastes. 
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The teachers were in close agreement with the high school students 
although considerably more felt that exchanging paperbacks encouraged 
reading and more believed the paperbacks were mainly used to kill 
time. All of the college day students• replies were significantly 
different from these of group H. S. In contrast to this group, they 
were undecided on whether paperbacks encouraged worthwhile reading 
and reading in general for poor or non-readers, although the majority 
thought they did not. Only three per cent, ho-v1ever, thought that 
paperbacks s,ymbolized poor taste in reading. Even though most of the 
college night group's opinions were significantly different, they were 
in general agreement with the high school students with one exception -
fifty-seven per cent believed that reading paperbacks was a substitu-
tion for reading hardbacks. 
TABLE XB GROUP ATTITUDES TOilARD PERSONAL USE: H. S.f MALE AND FEMALE 
Statement No. Male Female 
42 
43 
44 
45 
46 
47 
48 
49 
(per cent disagreeing with statement) 
32* 
29 
2CYA-
57* 
83 
26 
8~ 
29 
23* 
24 
13* 
46-:!-
85 
29 
92-:E-
25 
74 
The answers for both groups fell in the same direction with one 
exception. Eleven per cent more females thought that paperbacks were 
a substitute for reading hardbacks, which put them in disagreement 
with the males. Both groups were in agreement on the remaining state-
ments even though their replies to the first, third and seventh were 
significantly different. 
TABLE E GROUP ATTITUDES TarfARD PERSONAL USE: H. S.~ RURAL, PRIVATE 
URBAN, PUBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
42 
43 
44 
45 
46 
47 
48 
49 
(per cent disagreeing with statement) 
50-
18* 
18-
53-
76-
32-
82-
24-
14-
50>.;-
22-
74-
91-
13-
91-
52-
20-
28* 
15-
50-
86-
27-
91-
26-
It was impossible to determine if the answers given were signi-
ficantly different or similar with the exception of the second state-
ment- a..ll three groups gave significantly different answers. The 
rural group was evenly divided on whether paperbacks encouraged worth-
while reading; but the other groups agreed that they did. The private 
urban group was divided on whether poor and non-readers were drawn to 
paperbacks more readily, the other groups felt that they were. All 
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disagreed that paperbacks were mainly used to kill time and were sym-
bolic of poor reading taste, and all agreed that paperbacks were 
chiefly used for pleasure reading. 
TABLE XD GROUP ATTITUDES TO.VAIID PERSONAL USE: PUBLIC URBAN, 
SEVBNTH-EIGHI'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
(per cent disagreeing with statement) 
42 
43 
44 
45 
46 
47 
48 
49 
20 
28 
15 
50 
86 
27 
91 
26 
22 
44* 14 
43.,} 
87 
21-ll-
93 
4_5{1-
Both groups were in agreement with each other although their 
replies were significantly different in four instances. Fewer seventh 
and eighth students thought that paperbacks attract poor and non-
readers more readily than hardbacks. 
Categor,y XI - Sociology of Reading 
Statement No. (Ques. No.) 
50 (20) Paperbacks cause a lack of respect for the better written 
books. 
51 (48) Paperbacks cover more immoral material than do hardbacks. 
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52 (33) Paperbacks have a bad influence on the reading public. 
53 (45) It is embarrassing to be found reading a paperback. 
54 (15) I like to be seen reading paperbacks because smart people 
read them. 
55 (39) Paperbacks should not be read 0y high school students. 
TABlE XIA GROUP ATTITUDES TCWARD SOCIOLOGY OF READING: H. S., 
TEACHER, COLLEGE-DAY, COLLEGE-NIGHl' 
Statement No. H. S. Teacher College-Day College-Night 
50 
51 
52 
53 
54 
55 
(per cent disagreeing with statement) 
73 41 
78 
91 
88 
87 
5<* 
<* 
6<* 
10<* 
63* 
73* 
89* 
44 
79 
10<* 
89 
89 
The large majority of the high school group disagreed that paper-
backs caused a lack of respect for good books, had a bad influence on 
the public, caused personal embarrassment, suggested an intellectual 
prestige and finally that they should be forbidden to high school 
students. Fifty-nine per cent, however, felt that more immoral rna-
terial was found in paperback than in hardback fonn. 
The teachers disagreed with the high school students on this last 
point. Seventy-one per cent believed that paperbacks did not cover 
more immoral material. The other two groups were in agreement with 
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group H. S.: one hundred per cent of the college day group were of 
the same opinion. The groups did not feel that a loss of respect for 
good books could be attributed to paperbacks, nor that they exerted 
a bad influence. The college day and night groups were unanimous in 
disclaiming embarrassment in reading paperbacks. It was interesting 
to note that a higher percentage of the college day group than group 
H. S. felt that high school students should not read paperbacks and 
that they added to one's intellectual prestige. 
TABLE XIB GROUP ATTITUDES TO:JARD SCCIOLOOY OF READING: H. S.J 
MALE AND FEMALE 
Statement No. 
50 
51 
52 
53 
54 
55 
Male FemaJ.e 
(per cent disagreeing with statement) 
71 
31-
75-
93* 
92* 
85-
74 
L5-
81-
89* 
85~.} 
90-
The replies to the first statement were the same for both groups. 
It was impossible to tell if the answers to the second, third and last 
questions were significantly the same or different. Both groups had 
significantly different answers for the fourth and fifth statements. 
More of the females were embarrassed to be found reading a paperback 
and more wanted to be found reading a paperback because of the prestige 
involved. 
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TABLE XIC GROUP ATTITUDES TOtTARD SOCIOLCGY OF READING: H. s., RURAL, 
PRIVATE URBAN, PUBLIC URBAN 
Statement No. Rural Private Urban Public Urban 
50 
51 
52 
53 
54 
55 
{per cent disagreeing l-Iith statement) 
71 
27-
76-
90-
77-
88-
74 
39-
73-
100-
100-
91-
73 
46-
79-
91-
92-
87-
The replies to the first statement were significantly the same; 
it was impossible to say anything about the significance of the other 
replies. 
All three groups felt that more immoral material was covered by 
paperbacks than by hardbacks. With the exception of this statement, 
all expressed a high degree of polarity. 
TABLE XID GROUP ATTITUDES TCWARD SOCIOLOGY OF READING: PUBLIC URBAN, 
SEVENTH-EIGHI'H GRADES 
Statement No. Public Urban Seventh-Eighth Grades 
50 
51 
52 
53 
54 
55 
{per cent disagreeing with statement) 
73 
46 
79 
91 
92 
87 
75 
61* 
85* 
95* 
83* 
92* 
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The replies given by the seventh and eighth grade students were 
significantly different with the exception of the first statement. 
The majority of the junior high school students did not think that 
more immoral material was found in paperback than in hardbound books, 
while the majority of the public urban group did. 
Four additional questions were added to the questionnaire in an 
attempt to determine the respondents• actual use of pocket-size paper-
back books. These were numbered one through four in the description 
to follow. Questions one and ~wo gave an indication of the non-casual 
use of these books b,y the respondent groups. The results w~ be 
found in Table XII. Question three vras asked in an attempt to find 
out what types of paperbacks were rnost widely read. The results are 
to be found in Table XIII. Unfortunately the inclusion of three 
sa~ple classifications may have biased the results. Question four 
was used to check the consistency of the responses to question three. 
For convenience, the results were presented in Table XII; a discussion 
will follow after Table XIII. 
Question 1. Do you keep paperbacks as part of your permanent librar,r? 
Question 2. Do you use paperbacks in your classroom? 
Question 3. What type of paperback do you like best, e.g., history, 
westerns, mystery? 
Question 4. Name title and author of the last paperback read. 
The following table represents the percentage of each respondent 
group replying in the negative to questions one, two and four. 
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TABLE XII RESPONDENT GROUPS 1 USE OF POCKET-SIZE PAPERBACK BOOKS 
(per cent of negative replies) 
Group Question 1 Question 2 Question 4 
H. S. 35 30 57 
H. S. 
Male 36 52 
H. S. 
Female 27 24 62 
Rural 41 53 40 
Private 
Urban 17 5o 
Public 
Urban 35 24 65 
Teachers 30 46 33 
College 
Day 27 43 24 
College 
Night 30 22 64 
7th-8th 
Grade 51 26 60 
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The majority of all the groups, 1dth the exception of the seventh 
and eighth grade students, kept paperbacks as part of their permanent 
libraries. Eighty-three per cent of the private urban students but 
only sixty-five per cent of all the high school students did the 
same. 
With the exception of the rural group, the majority of each 
remaining group used paperbacks in their classrooms. Only fifty-
four per cent of the teachers and fifty-seven per cent of the college 
day students admitted to their use in class. 
Table XIII represents a percentage compilation by respondent 
groups of the type of pocket-size paperback book they liked best 
(the third question mentioned above.) 
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TABlE XIII TYPE OF POCKET-SIZE PAPEPJ3ACK BOOK PREFERRED 
BY RESPONDENTS 
(Eer cent of those reElying) 
Private Public 
Type of H. S. Rural Urban Urban Teachers College-
Reading 11 F M F N M F Dal 
Fiction Novels- 5 13 4 24 10 4 8 15 15 
general 
:rtrstery 38 46 33 36 29 42 50 11 19 
Romance 8 9 7 15 
Westerns 8 2 11 5 8 2 
Adventure 4 2 4 5 5 4 1 15 
Humor 1 3 4 5 1 2 4 
Other 1 3 2 4 3 11 
Non-fiction Technical 7 1 4 5 8 1 
Sports 2 2 2 
Fine Arts 2 4 2 5 2 5 11 
History 26 14 17 13 29 28 15 33 15 
Other 1 2 8 
A~ t;zee 4 3 4 2 14 2 3 15 4 
None 2 3 9 2 3 8 
Column totals may not add to 100 per cent due to rounding. 
College-
Night 
14 
7 
3 
3 
3 
3 
7 
48 
3 
7 
, 
7-8th 
Grade 
3 
38 
7 
8 
7 
10 
3 
3 
3 
2 
11 
3 
2 
co 
I\) 
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The heaviest concentration of answers fell in the mystery and 
history classifications. This might have been due to the fact that 
they were suggested on the questionnaire. It was interesting to 
note, however, that almost half of the female high school students 
preferred mystery and almost half of the college night students 
history. One-fourth of the rural females chose romance as their 
favorite reading material. The teachers demonstrated the lowest 
diversification of interest; their choices were confined to six 
types and fifteen per cent stated that liked any type of paperback. 
The high school students' preferences were more widespread. 
The groups' responses to the fourth question (name the title 
and author of the last paperback read) were checked against those 
to the third to determine the consistency of response, i.e., whether 
the last paperback read corresponded to the individual's statement 
of the ~pe preferred. The numbers in column three of Table XII 
indicate the percentage of those in each respondent group whose last 
paperback reading did not conform to the stated preference. 
Teachers and college day students were the two groups whose 
most recent paperback reading material corresponded best with their 
expressed preferences. All of the other groups appear to support 
their preferred choices.between forty and sixty per cent of the 
time. 
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2. Sununary 
Purpose and Scope of the Studz 
The purpose of this stud,y was to determine the attitudes of a 
group of 427 twelfth grade students in this area toward various as-
pects of pocket-size paperback books. The data were collected in 
1959. As a matter of seconda~ interest, the attitudes of this group 
were compared with those of twenty-eieht teachers, thirty college day 
students and twenty-eight college evening students. The original 
group was divided into male-female and public urban-private urban-
rural classifications for internal comparison of attitudes. The 
public urban group was then compared with 111 seventh and eighth 
grade students as these groups were from the same type of community. 
Conclusions 
The following conclusions may be drawn in reference to each 
catego~ of pocket-size paperback book listed below. Only the atti-
tudes of high school students were mentioned unless there was a 
great difference of opinion expressed b,y one or more of the other 
groups. 
1. Binding - The large majority believed the binding to be 
generally adequate for the average reader although neither strong 
enough to withstand permanent library use nor much abuse. 
2. Covers and Illustrations - Attitudes toward the covers were 
more heterogeneous. Only one-third of the high school students but 
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fifty-nine per cent of the rural students found the covers embarrassing. 
The college day group was alone in feeling that the covers exemplified 
the development of a new art form; three-fourths of the high school 
students felt that they did not. The same proportion of the latter 
group also thought that the covers induced more people to read even 
though they gave a false impression of the contents of the book. An 
ambivalence of opinion was demonstrated toward the quantit,r and quality 
of illustrations in paperbacks. 
3. Size - All agreed strongly that pocket-size paperback books 
were very convenient to carry and to handle while reading. 
4. Print - A very high percentage of all the groups expressed 
favorable attitudes toward the size of the print. This did not in-
dicate that the print was very good but only that it was acceptable. 
5. Quality of Paper - While most of the high school students 
thought that the paper did not age too rapidly, a vast majority of 
the college day group felt that it did. High school students did not 
believe that the paper quality hindered reading. 
6. Availability - All the groups felt quite strongly that it 
was easy to find something pleasant to read in paperback form. With 
the exception of the private urban group, they also agreed that a 
"good" paperback was much harder to find than a poor one. The majority 
felt that it was difficult to locate any one individual book, but the 
groups were almost equally divided on this point. 
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7. Price - None of the groups felt that the price "tvas an index 
of the value of the book and all believed the cost to be influential 
in increasing the number of readers. Only the college day group held 
that a higher priced book was cheaper in the long run. 
8. Content and Coverage - The high school students were of the 
opinion that most reprints of famous novels were condensed in paper-
back form although the teachers and college day students disagreed. 
None felt that condensed versions ruined the stor,y. The high school 
students again agreed along with the teachers that most paperbacks 
were reprints of hardbacks but also thought that many paperbacks were 
originals. College day students disagreed with high school students 
on both these points. A large majority of the groups believed that 
paperbacks covered a wide range of subjects and were well worth 
reading. The rural group was undecided about the latter. 
9. Use in the Classroom - All the groups agreed that paperbacks 
had a place in the classroom as texts, references and additional sources 
of reading material. Most of the college day group, however, felt that 
their use lowered the class reading standards and that they tended to 
replace the library use of books. 
10. Personal use - Most high school students felt that paperbacks 
encouraged worthwhile reading in general and that they were more ac-
ceptable than hardbacks to poor or non-readers. They did not know 
whether or not paperbacks replaced the use of hardback books. All the 
groups felt that paperbacks were mainly used for pleasure reading. 
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ll. Sociology of Reading - High school students in general did 
not feel that paperbacks caused a lack of respect for good books. 
While these students felt that the books did not cause personal em-
barrassment, they did not enhance the intellectual prestige of the 
reader. Only the teachers and junior high students thought that paper-
backs did not cover more immoral material than hardbacks. 
Despite some specific shortcomings of paperbacks, most high 
school students felt that they were generally desirable. It was 
surprising to note that the college day group did not express atti-
tudes as favorable toward paperbacks as did the high school group. 
It was expected that the reverse might have been true because of the 
influence of the college bookstore. 
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3. Recommendations for Further Study 
This study was undertaken several years ago with a small selected 
group. It may thus serve as a benchmark for other studies. With the 
increasing numbers of the newer type of quality paperbacks, it would 
be desirable to repeat this work in order both to gauge their influence 
on pocket-size paperbacks and to assess their own importance. 
The use of large scale digital computors permits the handling of 
very large amounts of data. A study such as the present one could be 
done on a great number of schools with little added difficulty. If 
a study such as this were to be reconsidered, it should be made on 
the basis of a stratified random sample of schools in the area under 
consideration. 
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Appendix A. List of Questionnaire Statements 
BINDING 
1. The binding comes apart too easily for permanent librar.y use. 
2. The binding is adequate for the usual reader's needs. 
J. The loose binding is useful when one wants to remove sections. 
4. The covers of paperbacks will take a lot of abuse. 
5. The covers of paperbacks are easy to keep clean. 
COVERS AND ILLUSTRATIONS 
6. The covers are embarrassing. 
7. Vulgar covers give a false impression of the book. 
8. The covers show a development of a new art form. 
9. The covers are cheerful, gay and attractive. 
10. The cover pictures induce more people to read. 
11. There are not enough illustrations in paperbacks. 
12. Many paperbacks have good illustrations in them. 
SIZE 
13. Their size makes them easy to carry and store. 
14. The small size of paperbacks makes them easy to handle while reading. 
15. Paperbacks are too easily misplaced. 
PRINT 
16. The print is hard to read in paperbacks. 
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17. The print in paperbacks makes them easy to read fast. 
18. The print in paperbacks is usually satisfactory. 
QUALITY CF PAPER 
19. The paper ages too fast in paperbacks. 
20. The poor paper quality makes reading difficult. 
AVAILABILITY 
21. Good paperbacks are harder to find than tras~ ones. 
22. Reprints of famous authors are hard to find in paperbacks. 
23. It is easy to find something pleasant to read in paperbacks. 
24. It is difficult to immediately locate a particular book you want 
in a paperback. 
ffiiCE 
25. The low price indicates how worthless the book is. 
26. A higher priced book is cheaper in the long run. 
27. The low price enables people to build up a library. 
28. The low price of paperbacks increases the number of readers. 
CONTENT AND COVERAGE 
29. Reprints of famous novels are usually condensed in paperbacks. 
30. Shortened versions of novels in paperbacks ruin the stcry. 
31. Most paperbacks are reprints of hard-covered books. 
Appendix A. (cont.) 
32. Many paperbacks have never been published in any other fonn. 
33. Paperbacks cover a wide range of subjects. 
34. A high percentage of paperbacks are worth reading. 
USE IN THE CLASSROOM 
35. Paperbacks are too flimsy to be used as an extra text. 
36. Paperbacks are an inexpensive means of expanding the class' 
reading materials. 
37. Paperbacks often furnish good reference materials. 
38. The use of paperbacks lowers the class' reading standards. 
39. Paperbacks are usually more UP-to-date than textbooks. 
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40. Except under extraordinary circumstances, paperbacks should not 
be used in class. 
41. Paperbacks tend to replace the library use of books. 
PERSONAL USE 
42. Paperbacks encourage worthwhile reading. 
43. People who do not ordinarily read are willing to read paperbacks. 
44. Exchanging paperbacks encourages more reading. 
45. Reading paperbacks takes the place of reading hardback books. 
46. The main use of a paperback is to kill time. 
47. The main use of a paperback is for pleasure reading. 
48. Paperbacks are a symbol of poor taste in reading. 
49. Many poor readers will read paperbacks more readily than hardbacks. 
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SOCIOLOGY OF READING 
50. Paperbacks cause a lack of respect far the better written books. 
51. Paperbacks cover more immoral material than do hardbacks. 
52. Paperbacks have a bad influence on the reading public. 
53. It is embarrassing to be found reading a paperback. 
54. I like to be seen reading a paperback because smart people read 
them. 
55. Paperbacks should not be read b.1 high school students. 
Please answer the following: 
Do you keep paperbacks as part of your permanent library? 
Do you use paperbacks in your classroom? 
What type of paperback do you like best, e.g., history, westerns, mystery? 
Name the title and author af the last paperback read. 
Appendix B. Questionnaire 
This questionnaire is designed to measure your attitude toward pocket-size paperback 
books• For this purposev paperbacks have been defined as those books which have ~ 
paptr covers and are the same size as those books normally exhibited in the racks of 
drugstores. As this survey depends upon accurate coverage, your cooperation in re-
plying is sincerely appreciated. Check one. 
STUDENT.:.:----
AGE SEX: M. F. SCHOOL TEACHER: 
COuRsE (Check on;) COLLEGE PREPARATORY , COMMERCIAL_, GENERAL_, OTHER. ___ _ 
Please answer all questions. Indicate by a check in the appropriate place whether 
you agree (YES) or disagree (NO) with each statement. 
~ NO ••... _ ... 
1. The binding comes apart too easily for library use. 
2. The covers are embarrassing. 
). Their size makes them easy to carry and store. 
4. The print is hard to read in paperbacks. 
5. The paper ages too fast in paperbacks. 
6. Good paperbacks are harder to find than trashy ones. 
7. The low price enables people to build up a library. 
8. Reprints of famous novels are usuall,y condensedin paperbacks. 
9. Paperbacks are too flimsy to be used as an extra text. 
10. Paperbacks encourage worthwhile reading. 
11. Paperbacks tend to replace library use of books. 
12. The binding is adequate for the usual reader• s needs. 
1). The main use of a paperback is for pleasure reading. 
14. People who do not ordinarily· read are willing to read paperbacks. 
15. I like to be seen reading paperbacks because smart people read them. 
16. The cover pictures induce more people to read. 
17. Shortened versions of novels in paperbacks ruin the stories. 
18. Paperbacks are an inexpensive means of expanding the class• reading mater-
ials. 
19. The print in paperbacks makes them easy to read fast. 
20. Paperbacks cause a lack of respect for the better written books. 
21. The loose binding is useful when one wants to remove sections. 
22. Most paperbacks are reprints of hard-cover books. 
2). The small size of paperbacks m~es them easy to handle while reading. 
24. It is easy to find something pleasant to read in paperbacks. 
25. The covers show a development of a new art form. 
26. Exchanging paperbacks encourages more reading. 
27. The low price indicates how worthless the book is. 
28. Paperbacks often furnish good referen~e materials. (OVER) 
29. The print in paperbacks is usually satisfactory. 
)0. The poor paper quality makes reading difficult. 
Jl. Vulgar covers give a false impression of tho book. 
J2o Reading paperbacks takes the place of reading hard-back books. 
)). Paperbacks have a bad influence on the reading public. 
)4. Many paperbacks were never published in any other form. 
)5. Many paperbacks have good illustrations in them. 
)6. Except under extraordinary circumstances paperbacks should not be used 
in class. 
)7. A higher priced book is cheaper than a paperback in the long run. 
)8. The covers of paperbacks will take a lot of abuse. 
)9. Paperbacks should not be read by high school students. 
40. Paperbacks cover a wide range of subjects. 
41. It is difficult to locate immediately a particular book you want in a 
paperbacko 
42. Paperbacks are a symbol of poor taste in reading. 
4). Many poor readers will read paperbacks more readily than hard-backs. 
44. The low price of paperbacks increases the number of readers. 
45. It is embarrassing to be found reading a paperback. 
46. The covers are cheerful, gay and attractive. 
47. Paperbacks are too easily misplaced. 
48. Paperbacks cover more immoral material than do hard-backs. 
49. Covers of paperbacks are e~y to keep clean. 
50. A high percentage of paperbacks are worth reading. 
51. The main use of a paperback is to kill time. 
52. Paperbacks are usually more UP-to-date than textbooks. 
53. Reprints of famous authors are hard to find in paperbacks. 
54. The use of·paperbacks lowers the class• reading standards. 
55. There are not enough illustrations in paperbacks. 
Please answer the following: 
Do you keep· paperbacks as part of your permanent library? Yes_, No_. 
Do you use paperbacks in your classroom? __________________________________________ _ 
What type of paperbacks do you like best, e.g. history, westerns, mystery? ______ _ 
Name title and author of the last paperback read: 
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APPENDIX C 
NINETY PERCENT BINOMIAL CONFIDENCE LIMITS AROUND MEANS OF RESPONSES OF STANDARD 
GROUPS: RURAL, PRIVATE URBAN, PUBLIC URBAN, H.S., H.S. MALE, H.S. FEMALE 
Category Statement 
No. No. Rural Private Urban Public Urban H.s. H.S. Male H.S. Female (percent disagreeing with statement) 
I 1 .25-.40 .23-.57 .23-.32 .25-.33 .26-.36 .21-.34 
2 .13-.25 .02-.24 .17-.25 .75-.22 .15-.24 .14-.24 
3 .30-.46 .19-.54 .46-.56 .42-.50 .47-.58 .33-.46 
4 .44-.60 .47-.81 .65-.73 .59-.68 .60-.71 .55-.68 
5 .36-.52 .47-.81 .71-.79 .62-.70 .60-.71 .59-.72 
II 6 .33-.49 .71-.96 .72-.79 .64-.72 .70-.79 .52-.65 
7 .17-.31 .16-.49 .24-.33 .23-.32 .29-.39 .15-.25 
8 .64-.79 .60-.87 .65-.73 .65-.74 .66-.76 .63-.75 
9 .17-.31 .23-.57 .37-.46 .32-.41 .33-.43 .28-.41 
10 .11-.23 .16-.49 .24-.33 .21-.29 .19-.29 .21-.34 
11 .34-.50 .31-.66 .33-.41 • 34-.43 .33-.43 .33-.46 
12 .5o-.66 .47-.81 .49-.58 .50-.59 .50-.61 .48-.61 
III 13 .04-.12 .02-.24 .08-.14 .07-.12 .07-.13 .06-.13 
14 .05-.14 .02-.24 .12-.19 .10-,17 ,12-.21 .07-.15 
15 .70-.84 .64-.93 .65-.73 .67-.76 .65-.75 .66-.78 
IV 16 .74-.87 • 66-. 9!+ .82-.89 .80-.87 .80-.88 .78-.88 
17 .39-.55 .47-.81 .46-.56 .46-.55 .50-.61 .39-.50 
18 .06-.15 .02-.24 .08-.14 .08-.13 .07-.14 .08-.16 
v 19 .61-.76 .52-.84 .53-.61 .55-.64 .52-.62 .58-.71 
20 .75-.88 .66-.94 .83-.88 .80-.87 .79-.86 .80-.89 
VI 21 .21-.36 .39-.74 .33-.41 .32-.40 .31-.41 .28-.40 
22 .52-.68 .60-.90 .65-.73 .62-.71 .62-.72 .60-.73 
23 .17-.31 .02-.24 .23-.32 .21-.29 .20-.30 .21-.34 
24 .25-.40 .26-.61 .45-.53 .40-.50 .37-.47 .40-.52 
'C 
-.J 
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APPENDIX C (Cont.) 
Category Statement 
No. No. Rural Private Urban Public Urban H.S. H.S. Male H.s. Female 
VII 25 .88-.96 .84-.99 .88-.93 .89-.94 .92-.96 .84-.92 
26 .52-.68 .66-.94 .60-.69 .60-.70 .54-.65 .63-.76 
27 .03-.07 .01-.16 .05-.10 .05-.08 .08-.12 .02-.06 
28 .04-.13 .01-.16 .10-.16 .08-.13 .09-.16 .06-.13 
VIII 29 .17-.31 .19-.54 .20-.28 .20-.28 .17-.26 .21-.34 
30 .73-.86 .39-.74 .63-.72 .66-.75 .67-.76 .63-.75 
31 .25-.38 .26-.61 .32-.42 .32-.40 .37-.47 .22-.33 
32 .21-.26 .19-.54 .30-.39 .28-.37 .27-.37 .28-.41 
33 .14-.28 .01-.16 .06-.11 .09-.14 .10-.18 .06-.13 
34 .42-.58 .10-.40 .20-.28 .26-.35 .22-.33 .29-.39 
IX 35 .47-.63 .76-.97 .72-.79 .66-.75 .68-.77 .63-.75 
36 .12-.24 .01-.16 .15-.22 .14-.21 .13-.20 .12-.• 22 
37 .37-.53 .10-.40 .18-.26 .23-.32 .23-.33 .21-.32 
38 .72-.85 .71-.96 .79-.86 .78-.85 .76-.85 .76-.87 
39 .12-.24 .10-.40 .18-.26 .18-.25 .18-.27 .15-.25 
40 .57-.72 .66-.94 .72-.79 .68-.77 .67-.76 .68-.80 
41 .39-.55 .52-.84 .49-.58 .49-.59 .54-.65 .39-.51 
X 42 .42-.58 .05-.31 .17-.25 .23-.32 .27-.37 .18-.30 
43 .13-.25 .33-.68 .24-.33 .23-.32 .24-.34 .19-.31 
44 .13-.25 .10-.41 .12-.19 .13-.20 .16-.25 .09-.18 
45 .45-.63 .56-.88 .46-.56 .48-.57 .52-.62 .40-.53 
46 .68-.82 .76-.91 .82-.89 .80-.87 .79-.86 .80-.89 
47 .25-.40 .05-.29 .23-.32 .23-.32 .22-.32 .23-.36 
48 .75-.88 .76-.97 .88-.93 .85-.91 .82-.89 .89-.95 
49 .18-.32 .34-.70 .22-.31 .23-.32 .24-.34 .20-.32 
XI 50 .63-.78 .56-.88 .68-.77 .68-.77 .66-.75 .67-.79 
51 .20-.35 .23-.57 .41-.52 .37-.48 .32-.42 .39-.52 
52 .68-.82 .54-.87 .75-.82 .72-.80 .70-.79 .75-.85 
53 .84-.94 .91-.99 .88-.93 .88-.93 .90-.95 .84-.92 
"' 54 .70-.83 .91-.99 .89-.94 .84-.91 .88-.94 .80-.89 co 
55 .82-.92 .76-.97 .83-.90 .84-.90 .81-.88 .85-.93 
